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ABSTRACT 

This content analysis schedule for H^BLA-Helping 
Advance Bilingual Learning in Abernathy, Texas, presents information 
on the history, funding, and scope of the project, included are 
sociolinguistic process variables such as the native and dominant 
languages of students and their interaction. Information is provided 
on staff selei^tion and the linguistic background of project teachers. 
An assessment is made of the duration and extent of the bilingual 
component, and the methods of second language teaching in gener&l. 
Included is an analysis of materials, student grouping, tutoring, 
curriculum patterns, and cognitive develo^anent. The report also 
discusses self-esteem, learning strategies, the bicultural and 
commiinity components, and means of evaluation. Attached to the report 
are an outline of the bilingual education program for 1971-72 and 
additional information on cognitive development. (SK) 
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1.1 lear Frojeet Began under Title VII 
FDHDIMG 

2.1 Pttndlng of Bilingual Prognm, Prtor to TiUe YU 

2.2 lear Prior Funding Began 
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f •? Mentification^JaSt^t^ 
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5.8 Coomnnilgr Characteristics 

l^l^fxi^o^oooaade Status of ParUcipating Students 
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SOCIQLINGniSTIC SURVEI "oject 

6.1 Existence of Surv^ 

6.2 Grovps Included in Survey 

M SSSIK J^^'^oJ^ V*^*"* >toans of ComunicaUon 

6. *5 sSSSJ^SS.! nfSi?!l«f!"2^L^^?4^ <^ ~* ^ Survv) 
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1 
1 



1 
1 



4 
4 
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0.3 
0.A 
0.5 



iddress of Project (number and street) 
City and State of Project 
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1.0 PROJECT HISTGEffi FDHDINQ IND SCCPE 

1#1 l ear Ptoject Began under Title VII 1 
2.0 FDHDING 

2.1 Flmding of Bilingual Ptograa, Fkior to Title VII 1 

2.2 Tear Ptior Funding Began 1 

2.3 Student Level (Elementazy or Secondaiy) in Arior Bilingual Program 1 
2.A Source of Prior Bilingual Fromm. Funding 1 

2.5 Concurrent Funding of nrograala) if Cooperating with Title VII ftrograa 1 

2.6 Student Level (Elenentazy or Secondary) ^mrolved in Concurrent Pk*^ram 
Cooperating with Title VII 1 

2.7 Source of Concurrent Funding 1 
2.B Total Title VII Grant (first year) 1 

3.0 URIVERSITr Involvenent with Project 1 
A#0 SCOPE OF PROJECT 

U.1 Huvber of Schools ^ivolved 2 

4«2 Students - total niadi>er 2 

A.3 Students - grade levels nuaber of cLasaes^ and nuaber of students Isy grovped 

grade levels 2 

A^A Honp-graded classes 2 

PROCE SS VARIi BI£S 

5.0 STUDENTS (sociolinguistic) 

5.1 Students' Dominant and Native Language and Cultural Affiliation (cbart) 2 



5«2 Cultural or Ethnic Identification of Target Students 3 

5«3 Etlmic Identity of English Mother Tongue Students 3 

5«4 Students' Itetive Language if Different fton Dominant Language 3 

5«5 Students' Dominant Language and Extent of Bilingnallsm 3 

5«6 Bacruilamit of Studrats 4 

5.7 Ptoportion of EMT Pcpils In Project Area i 

5.6 Ccamamlly Characteristics 4 

5«9 Socio-Economic Status of I-BfT Participating Students 4 

5«X)Socio-Economic Status of Bfl Participating Studenta 4 

5«]lPtoportion of Migrant Studmta in Project 4 
6.0 SOCIOLINGUISTIC SURVE: 

6.1 Existence of Survqr 4 

6.2 Qvotsps Included in Surv^ 4 

6.3 Language Dominance by Domains and throu^ Various Means of Ccmnication 4 
6«4 OetexidUiation of Students' Language Dominance (if not in Survey) 5 

6.5 Survey Includes Determination of any Inter^Language in Coomiuniti^ 5 

6.6 N-EMI P^orental Attitudes tovard Language Maintenance or Shift 5 

6.7 Off Parental Attitudes toward Second Language Learning 5 
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6«j0SurvBy's Impact on Program 5 

7.0 STAFF SEUBCTION 
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8«0 STAFF DEVELOPMENT 

B.l Areas of Training for Teachers and for Panqprofessionala 7 

B.2 Stated Goals of Teacher Training 7 

B.3 Kethods of Teacher Training 8 
B.U Provision of Tine for Joint Leason Planning (Teachera and Panqprofeasionala) 8 



B.5 Ftx>vision for Paraprofeaalonals to Receive Credit tovard Certification 8 

B.6 Role of Paraprofessionala 8 

8«7 Peraonnel Training Project Teachera ^nd Panprofessionals 8 

B.B Ertent of Bilingualism and Biculturallsm of Peraonnel Training Staff 8 

B.9 Period When Training Is Provided 8 
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.lesearch Assistant .^i. Hft5 S / <r\SS Pttte k[ CI^It 1 

O^jfme of Project UABLA ■ W^Vy\n^ A^ggnCC "BilinguflLl ^ rnflCWi 

O.^Mdress of Project _Ay>trn(\^V>Y InA^ y^V.4g Y>V ScV%Oo\ OcsVrCcV*^ ' 



.05 STATS 



1- Alas!ca 

2- Ari2ona 

3- Califomia 

4- Colorado 

5- Connecticut 

6- Florida 

7- Guair. 

8- Idaho 
9*-Illinois 
10-Indiana 



11- Lotiisiana 

12- iIaine 

1 3- liassachusetts 
K-ldichigan 
15^Iontana 

16- New Hampshire 

17- New Jersey 
IS-New Mexico 

19- New Yorl: 

20- Ohio 



21- 0:aahc3n;a 

22- Oregon 

23- Pennsylvania 
a^-^-iiode Island 

25- Te2cas 

26- Utah 

27- Venaont 

28- Washington 

29- Wisconsin 

30- Other (specify) 



1.0 PxlOJSCT HlSm^, FUNDING AND SCOPE 
1-1 Year Project began under Title VII; 
see ^ - 1969 

Project 07 - 1970 

^Jo- 17 - 1971 

2.0 FUNDING (ilar!: all tliat apply) 
2.1 1-Any P.io:; funding of BILINGUAL progran, if Title 
VII continues or expands that progran 
0-no prior funding mentioned 



2.2 
2.3 



Year prior funding* began 



.vedj 



2.A 



2.5 



Prior bilingual program invol 

1 - early childhood (pre K -J- K) 

2- elecientaiy students (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

Source of prior bilingual program f\mding; 

1 - local 4-uni varsity 

2- state 5-federal (specify )_ 

3- foundation 6-other ( specify )_^^^*^ H"^'" 

I-CONCTJRREIIT fuAding of prograin(s), if cooperatinp 
with Title VII prograr. 



0.5 



1.1 

2.1 D. 

2.2 0_ 

2.3 _ jOt . 



2.4._Q.l 



i.5 ._i 



1^ 



.05 STATZ 



1- Alas:ca 

2- Ari2ona 

3- California 

4- Colorado 

5- Connecticut 

6- Flori(Ja 

7- Guain 

8- Idaho 
9*-Illinois 
lO-Indiana 



11 -Louisiana 
la^Iaine 

1 3^iassachii5etts 
K-nttchigan 

15- »Iontana 

16- New Hampshire 

17- New Jersey 
13-New iiexico 

19- Ne\/ Yorl: 

20- Ohio 



21- 0:aahcria 

22- Oregon 

23- Pennsylvania 
2A-'^ode Island 

25- Te:as 

26- Utah 

27- Vemont 

28- l/ashington 

29- Wisconsin 

30- Otlier (specify) 



1.0 P/.0J2CT HISTOi^Y, FUKDIIIG At?D SCOPS 
1.1 Year Project began under Title VII: 
see 97 - 1969 

Project 07 - 1970 

fo- 17 ^ 1971 

2.0 FUNDING (ilarl: all that apply) 
2.1 1-Any P.JOr. funding of BILINGUAL progran, if TiUe 
VII continues or expands that progran 
0-no prior funding nentioned 



Ived: 



2.2 Year prior funding began 

2.3 Prior bilingual program invol\ 

1 - early childhood (P^re X -r K) 

2- elenientaiy students (grades T-6) 

3- secondaiy students (grades 7-12) 

0- not specified 

2. A Soxarce of prior bilingual program fxmding: 

1 - local 4--uni varsity 

2- state 5-federal (specify) 

3- foundation 6-other ( specify )_^^'^' L ^.111"^ 

2.5 l-CONCUKREKT fuflding of prograii:(s), if cooperating 

with Title VII program 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 

1 - early childhood K) 

2- eleinentary students (grades 1-6) 

3- secondary students (grades 7-12) 
^--teachers 

0- not specified 

2.7 Source of concurrent funding, if coooerating xatli Title VII 
program; 

1- local ii-federal (specify ) TftC In^y> c\n proOTtf^wx 

2- 8tate 5-other (specify) midrcLrn^ 

3- university 5-founcV ? i orfc 



2.8 Total Title VII grant (first year only) 

l^^^ funds for concurrent prograu(3) coopexr.tin- witii 
Title VII (.♦ir'^.t y3rr} 

3.0 1-If a UinV2.£ITY is wrizing \/ith tlie Title VII -irograiu, 

specifi' v;hich: 

0-none « — 



0.5 ..^S_ 



1.1 

2.1 sl^ 

2.2 0_ 

2.3 _.0L.. 



2.5 „ 



>.6 ^ 



2.7 Jh. M^p 

2.8 .j5.U.SJ).0 

2.9 V 31 1 5 .00 

3.0 0 
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(by second year) 

Nunber of Itober of '^o PSK , 

5j:?:de Classes P?ade .Classes A 

PS-PreSchool ^ 7-grade 7 ] . [ [ [ [ ] [ B 

K-Kndgtn 3 fl-grade 8 ' c ' 

PSK .^.IL TOm IICV students PS and K 9-grade y ]][ 

B TOm students gr. 7-9 



1- {prade 1 

2- grade 2 

3- grade 
ii.-grade 
5~grade 
6-grade 



A IJ.. TCfAL stucl^ts gr. 1-6 



10~-rade 10 

11- ^rade 11 

12- grade 12 

C TOm students gr. 10-12 



4.4 1-iU.l classes graded 

2- All classes uncraded 

3- Soiiie classes ungraded 

If ungraded, specify ages or grades grouped together: 

5.0 P.IOCESS VA.:iA3LES - STUDEilTS (Sociolinguistic) 

5.1 Students Dominant and Hative language interaction and 

cultural affiliation (Indicate nuuber of students in each 
category and specify cultural affiliation in box) 
(Circle any inf oraation which is inferred and vrrite INF. ) 



1. Total 

Non-English 1 
llother Ton^jue _j 



I . N-E Don - NEilT , 



2. Total 
English 
ilother-Tongue 



27 



Ih.iQ.ish ptoinant 5.0 



II.-Z-Dom - NHiT 



I 



HE do;.-. 



II2 S-Don - GIT 



77 



E doH 



Hi 



S7 53 



7 7 .H 7 



I Total Hon-Iiigaish 
Doninant; ^ 



II Total English -otrl I^Dom 77 *<7 
Dordnant:. 7 7 _ li= l]^-:- li^^^ 



pPIlr?i^i^il l^nXnjsait /// / 
! K-S Don N-a^iT 



Hon-English ' 2saaple; a native Spanish speal:er 
ilother- Tongue } who uses Spanish in nest contacts 
I though he my ]iiov English 



. .|. . J^£lis^\ DOTiinant 
eIdow K-aiT* 



English 
llother Tongue 



I N-i: Don - aiT 

j2xanple: (rare) a r^.tive Jn^lisli 
j speahing Puerto /ican child, 
' born in Hew Yorl. uho retiims 
to Pu^rtc -ico aiid beca.os 
{Spanish doniiiant 
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licai^le: a native Spanish 
speaker who uses Spanish only in 
faniliar contacts, and English 
. in all others.,: school^ y^oi% 

Jb»i:ples: l)a native E. speaking 
accultxirated i\iaerican who may 
or '-^S not -mow a second lang. 

2)a native 2. speahing 
i:exican--Ai.ierican child xrtio has a 
:iiiiii.ial receptive ?aiowledge of 
Spanish, but 1ms a Latin culture 
affiliation 



(by second year) 

Nunber of 
Giiade Classes 
PS-PreSchool ^ 
K-Kndgtn 

PSK . SI. TOm IICV Vtiidents PS and X 



Itebex^ of ^.3 PSK , 
Grade Classes. ^ A 
V-grade 7 .^'..^ B ^ 

fi-Crade 8 c ' 

9-grade v 

B TOTAL students gr. 7-9 



1- {p:ade 1 

2- grade 2 

3- grade 3 

4- grade 

5- grade 5 

6- grade 6 



A . IT TOTAL stucl^ts gr. 1-6 



10- -rade 10 

11- 3rade 11 
12.grade 12 " [i^ 

0 TOm sliidents gr. 10-12 



UmA 1-iill classes graded* 

2- All classes ungraded 

3- S0cie classes imgraded 

If ungraded, specify ages or grades grouped together: 

5.0 F»CESS VA.:iA3LES . STUDEilTS (Sociolinguistic) 

5.1 Students Dominant and Native lai^uage interaction and 

cultural affiliation (Indicate nuuber of students in each 
category and specai^ cultural affiliation in box) 
(Circle any inforaation which is infer-red and v/rite INF.) 



w^-lLoPr.^£lish. Iteinant 

n . , - • N-E Don - NEilT 

Non-Eiiglish 

llother Ton^nie 



2. Total 
English 
ilother-Tongue 



I . N-E Don 

17 



: ibi^ish Dptur^ 5.0 



HE do:.: I 



I Total ilon-Hncaish 
Dominant; .jTf. 



-Don - nrr 
77 



E don 

ran: 



Hi 



«7 53 



II Total Eniilisl 



IL 



77 .47 

Ibtrl I^-Don 77 *<7 



Doninant:^ 77... 11= IIj^-> 



Mon-English 
ilother Tongue 



English 
llother Tongue 



! N-S; Don N-52viT 



2xasiple; a native Spanish speal:er 
I who uses Spanish in nest contacts 
I though he may ]tiov Ikiglish 

} N-:: Dom - a it 

j2xaiaple: (rare) a native Jn^lisli 
! speahing Puerto Ucan child, 
: born in Ilew Yorl. vho returns 
to Puerto -ico aiid beca.os 



I Spanish daaii^ant 



Jhjglish Doniniuit 

E^Don K-air' 



Ibcanple: a native Spanish 
speaker who uses Spanish only in 
faniliar contacts, and English 
in all others ;^ school^ wor]:. 

00 Zm.Si ' 



-:^:ai:ples: l)a native E. speaking 
acculturated iiaerican who may 
or li^y not laiou a second lang. 

2)a native E. speaking 
i:erican-A.iei*ican child \/ho has a 
linijuial receptive ?mouledge of 
Spanish, but laas a Latin culture 
affiliation 



' 5.2 'Cultural or Etlinic identification of ta.rget students in prograu 
by number and % of each: 



page 



Indigenous iiaaericans: Umber 



A1 Navajo A1 

ii2 Cherolzee AZ 

A3 Other (specify) A3 

A TOTAL No, of taeTi.caii Indian A 



iioericans of other etimic bac'z^rounds : 



D1 iiexican-American 
B2 Puerto-.a.can 
B3 Cuban 

2A, Other Spanish-Aaerican 

(soecify) 
B TOTAL No, of Spanish- 

s?ea!;ing Auericans 

C Portuguese-ZiEierican 

D Franco-Aiaerican 

^ Ohinese--Anerica;i 

G 2sl:ii3o 

II .'Russian 

J Other 

I TOTAL nuaber of H-2SiT target 
students 



B1 

32 
B3. 

B4 
B 



C 
D 
F 
G 

E 
J 



Per Cent of if inferred. 
Total Students checic (s/) 



% 
/•J 



.5.3.? 

f 





C 



87 S3 



5.3 Sthnic identity of English nothsr tongue students ctlier tlian target 
popidation, if specified, by nimber and per cent, 



22 



12 



II T0T;J. number of HIT students 

other than target population . 7 .7 , 



«*7 



J" 



5.^..J4i5. 



5.4- Students' native language or uotlier tongue If DIFFE.-S1IT 
fron their dcminant language. 

(specify) 

ppaina^it langiaa^e Different llative lan/wa^e ilunber Per Cent 

1- Snglish '*■ 

2- Spanish 



5.5 Students' Doninant Language and Zbctent of Bilingualian 



Dor.iinant language ! Ilunber of ilonolinguaJ ITuiiber of students Bilingual 
of students in prograii Students | to ai^^ extant 



B1 i.e;:icaii-A:iei:icar. 
B2 Puerto-, lican 
B3 Cuban 

134 Other Spanish-Aaerican 

(soecify) 
B TOTAL No. of Spanish- 

spealcing J^ericans 



31 
32 
B3. 

34 



87 



/- 









c 

D 
t? 

G 
II 
J 



Portuguese-Zcerican 

J^anco-Aaerican 

Chinese-itierica;i 

IDs2:ix3o 

."iussian 

Other 



C 
D 
F 
G 

K 
J 



I TOTAI> nunber of W-2SIT target 
students 



17 53. 



5.3 Ethnic identity of English nothsr tongue students ether tiian target 
population, if specified, lay number and per cent. 



21 

S2 



KSl.. 



E2 



II TOm number of HIT students 

other than target population "^7 



J-' 



H7 



5.4 Students' native language or iiother tongue if DIEFE.Ji2JT 
fron their donloant language. 

(specify) 

teinapt laii£Ja5,e Different ilative Unpua^ie iluaber Per Cent 

1 - English 

2- Spanish • - - — 



5.5 Students' Doainant Language and artent of Bilingualisn 



Dcciinant language 

of students in orograii 



A 

Al 

A3 
K 

2 
C 
I) 
F 
G 
H 
J 



Nuuber 



27 English 

Aoerican 

Indian 
Ilavajo 
... '^lierolcee 
. . Kc^resan 

Other (spec.) 

S.7. Spanish 

Portuguese 

Px'ench 
. . . Chineae 

Eskino 

. xissian 

Other (spec.) 



47 



\ ilunber of ilonolingual IWoer of students Bilingual 

I to anj'- extent 
I 

i'O. f not I only listening spea!:ing 

, spec, comprehension ability 



53 Iv/^ 



students 

not 
spec* 



No. 



cf 



IIo. 



% 
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5.6 ^-ecmitment of Students; .1 5.6 NLSl 

0 • not specified - do np^ rtcruvT 

1 - English Hotlier Tongue and Mon English liother TongTie 

Students are required to participate in the bilingual progran 

2 - Only N-arr are required to take prograij^ 2iIT's participation 

is voluntary 

^ : ifu*i?t? Sifelk\gS5Mfa''fj°§"^= iimWof project i.^^]'-' to 

5.7 Proportion of t >ohi pupils in project area: see Chart C 5.7 ^JU^X 

n.s<-not specified on the ciiart 

5.8 Coinnunity Characteristics (mar:: ally that apply )^ ,1 5.8 .J5L-. 

if more than one category, indicate percent for each; 

'1 irmer clty-^-hetto, barrio $ 

2 ** major city 

3 " small city, town or suburb ^' 

U " ioxral , farm * T " ! ' 1 * 

5 " other (specify) 

reservation j 

5.9 A. Socio-econoaic status of n-EMI par tici;ja ting students 5.9 A. ^^^Jj^ 

(indicate specific percent of lou SES) 
B. Average family income, if ijentioned D. H ; S«, 

n.s. .not specified 

5.10 Socio-econoncoaic status of HIT participating stiadents 5.10 _^0:^?u. 
(indicate specific percent of low S2S on tlae blanl:) 

n.a. - not applicable (no HIT) 
00 -not specified 

5.11 Proportion of migrant students in project 5.11 ^_©jJ6L.. 
(indicate specific percent) 

n.s. -not specified 

6.0 SOCIOLIHGUISTIC SUr.VEI 

6.1 Project state© tliat a sociolinguistic survey: ^.1 I 5 

I for 'II for II 0..., 



1 was made 

2 will be made 
0 not nentioned 



11-13 jroup 



6.2 If a sociolinguistic survey was or will be made, 6.2 I ^^_Q., 

mark all groups included; II Q , 

I N-EMT II Li IT 



1 parents 

2 children 

3 teachers 
4. comnunitj'" 
5 others 

O (specify) 



6.3 Languafre dominance of II-ZLIT groups (checl: A_jparents, D _ children, C. ..teachers) 



j.'o 'Jomunity Jlu.racteristics (aar.*: ally that apoly) . 5,2 

{% if more than one category, indicate percent for each) 

•1 " inner oity-f^hetto, barrio 

2 ~ mcgor city % 

3 ^ small city, tovm or suburb ' 

A " iniral, farm . 

5 other (specify) 
reservation 

5.9 A. Socio-econoLiic status of B-EMT l^articipating students 5.9 A. 40 17^ 

(indicate specific percent of low SIIS)* ' 
B, Average faaily income, if mentioned 2. H »$ . 

n.s. «no* cif 'od * ^— 

5.10 Socio-ecc r'onGma.c status of HIT -^articipatins students 5.10 S. 
(indicate specific percent of low S2S on tlie blanic) 

n.a. -not applicable (no HIT) 

00 -not specified 

5.11 Proportion of migrant students in project 5.II ^'J^* 
(indicate spe^.ific percent) 

n.s. -not specified 

6.0 SOCIOLINGUISTIC SU?.YEI 

6.1 Project states that a sociolinguistic survey; 6.W 0_ 

I for II for II ^J^j^.rJ 

il-HIT jroup ZT£ group 

1 was made 

2 will '^c made . ^ . ."V 

0 not mentioned 

6.2 If a sociolinguistic survey was or \dll be made, 6.2 I _ JQ^^^ 

marlc all groups included; II Q*^* 

I N-EMT II iilT - y^ ^^^ 

1 parents 

2 children [ 

3 teachers 

4- connunity 

5 others " ^ 

'specify) 

6.3 Language dominance of N-Z;iT groups (checl: A parents y D children, C_ teachers) 

vail be detexBined by the e2:tent each language is used in different domains 
tlirough various means of cor.'ffiiunication. 

e.g. specify extent descriptively: never, sometimes, always 6.3 A 

B ' 

USE NCK-aiGLISH LMG. uSE EIIGLISII C 



DCSIAIHS : LISmillG 3P2^\ING , /^WG H^^^^ 1 JSADING : if. JTIllG ' 

1 Home • ' * " 

2 Church ^ 

3 School 
U Wor:c ; 

5 Socializing 

6 neighborhood 

7 f ilm-TV-radici' ; 

8 liagazines newfe 

9 Others 

(specify) 



6.5 Q 



6.6 O 



pa^c 5 - 

6,4. If not included in survey, hov/ was student's language dominance 6,4. I. 
detemiiiied? I II 11^ 

li-K'HI 3 IT 

1 - inferred by use of surnaiiie _ 

2- established by formal testing of students 

3- assessed by infoixial means (specify how) ^ 

4- npt nenti^ed hou language doiiinance was 

6.5 Sociolinguistic Survey includes s (check all tliat apply) 

An analysis to determine if an interlanguage exists 

in the co!mmunity^ (6«g*> ^ mixture of ti/o languages 

which sez*ves as a single system of communication for 
a group of people). 
1-yes 

0- no 

--ccioliiiir-ictic si:i'TO" inc3.udes itc::c covering: 

6.6 IJ-aiT parents' attitudes toward maintenance of child's 
N-EilT in particular doiuains of use or coLiplete shift 
to English 

1- yes 

0- no 

6.7 SH parents' attitudes to\7ard their children's learning 
of the N-aiT language 

1- yes 

0- no 

6.8 Children's o\m attitudes regarding the second language 
they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in siirvey ho\; were parental and/or 6.9. 
cGmmunity attitudes toward N-SIIT maintenance 
detexiained? 

1- will not be assessed 

2- will be assessed^ method not specified 

3- has been or will be assessed by metliod other than 
sociolinguistic survey (specify how) , 



.0 O 



6.10 1-After sociolinguistic survej'- is iiiade, how does it influence 6.10 Q 
program? (specify) (e.g. transfer or naintonance instiiictional 
programs) 
0-not mentioned 



ERLC 



7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nit;iber in each category: 
(indicate non-English language in each bo::) 



Language dominance not specified 



(if any infoimation is not 



a group of people )• 
1-yes 

0- no 

jccicli:::.victic m:rvo" includes itc::c covering: 

6,6 II-aiT parents' attitudes toward laaintenance of child's 6,6 O^^ 

li-2IT in particular domains of use or complete shift 
to English 

1- yes 

0- no 

&•? S'iT parents' attitudes to\mrd their children's learning 6,7 0 

of the N-SIT language 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second language 6,G_^ O 

they are learning and the speakers of that language 

1- yes 

0- no 

6.S . If not inclxaded in survey ho\; were parental and/or 
comuunity attitudes toward W-aiT maintenance 
determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- lias been or will be assessed by metliod other than 
sociolingxiistic survey (specif^^ how) ^ 



6-9 



6,10 1-After sociolinguistic survej^ is made, how does it influence 6,10^ 
program? (specify) (e.g. transfer or riaintenance instmctional 
programs) 
0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nuiaber in each category: 
(indicate non-English language in each bo::) 



Langoiage dominance not specified 
iiother tongue not specified 
not specified whether monolingual or bilingual 



I IT E Dom. 
NEMT 

II E Dom 

'emt 

E Don' 



IPI^P^-^J^Efl?^^ ^ . J?~Sniii£ual 



II 



Inemt 



lU^ 



lit 



A Total Muiutrrir 
Ilonola^giial 



B Total Nimber 
Bilingual 



Total lliuber 
of Teachers 

» I 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the cliart) 



7.1 



I aJi- 

I B 

II A 6 

II B i 

^^1 A 
UiB 



A 
B 



_1 
-1 



-J. i 
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7.2 Lijiguistic backgr ound of project aides or ^araorofossionals^ by nmber ; 



1. 



(indicate non-aiglish language in each boz: 
Jjanguage dominance not specified 



Jlothor tongue not specified 
Jlot specified whether monolingual or bilingual 

A Jlonolingual B Bilingual 



(if ai^ information is not 
specifiedi cross out that 
heading and coiQ>lete the 
rest of the chart) 



I N-£ Dom 

II E Dom 
EIT 

II E Dom 
1 N-HiT 



A Total Number 
Monolingual 
O 



7.2 



! 



I A 

I B 
II A 
II B 
Il-A 
II^B 



No. 



too 



A 

N _:i 



B Total Number 
Bilin£ 



■n^ual 



N Total Number 
of aides or 
paraprofessionals 

2 



7.3. 



7.3 Language(g) used bv bilingual orogimi toa cliors: 

(llarlc all that apply) " ' " 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers xAio teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
1c-even if native language is not their dominant langxiage 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their ^^^^^t^Ant. language. 

0-language(s)u8ed by teachers not specified ' P 



llkrk all that apply] 

1 -Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in oaly one language teach in 

.Mi5it^,oi^2ffi^^v-'-^^®'x^^®*^®5 °^ is ti^eir native language. 

I ilingurJ. c-.idos who instruct in only ono lj.nc. toach in their naUve lane. ; 

lb-only if native luisucf;o is ..Ico thuir dcrdncjit l.-ii'/u..!;;© 

1c-..v..r. if iir.tivo language is not thoir doi.d.nant language 

1-0 not specified 



'. , II k 

II E Dqq ' II B 

SIT • II A 

IIT 



II E Don ; ' 1 A 

1 N-SiT , i B ^ 



N Total Number 
A Total Number B Total Number of aide:; or 

Monolingual Bilingual parapi of essionals 

7 2_ 

7.3 Language(s) used by bilingual pyof?ran toa cliGrs: 7. 3 
(llark all that apply) 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers v/ho teach in only one langxiage teach in tlieir 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native langxaage: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant langxiage 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dcaainant language, 

0- language(s)\ioed by teachers not specified ' 

l.l Language(s) used by bilingual rxo-rrj i i.i dos or para-3ro rcssicn?J.s - 7. 1 
(liark all that apply) " 

1 - Bilingual aides ins timet in only one lang^lage 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language. 
I ilingual aides who instruct in onlj' ono IjJir. teach in their native lang. : 
lb-only if n^itivc laisuc^c is ..Ico thuir dcriincjit l..:i^..£;e 
1c-..Vwn if nr.tivo language is not tlieir doLiinant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used bilingual pro iv-i j:iclos lot c.-occified 

7*5 Cultural affiliatio n of teachers, aides, nrciect director and evaluators by 
number and percent (Ilark all that apply 1 <;r>o^^f>y nr^^^^y^'r.a^ 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 

— . Q 



0«^ot specified 



7.6' |electipn_ofJI-|ljT J^.^^^^ 

u-not specified *^ ^ pe^e 7 

Nuuber of N-aiT program teacliers fron local comunity O n' 

anc^ ^ of total N-EiiT teachers. ^ Jrf . 



7.7 



I"^™^er aind Propp^^^^^ teachers and aides of sax^e l.n 
P34Ai4'aLbac;^pund^a.s MIT studentV:' " * 

indicate specific percent on the bianH, or B 

if specified descriptively, 

A = teachers -^"^^^ 
B = aides 



2- sone 

3- nany 
i^Haost 
5-aore 



than half 



0-not specified 



Jo. 



7.8 



iect 



no. 's 



Teacher Qualifications - Training and c^-kc^y'^c.y.r. . ^. • 
Clndicate number of' teachers wito Sch^Sif icat^S^^.^.^^^ 

^. if given) 

n.s. -qualifications not spcified 

0-previous courses not specified 

I. ..... teacher must meet a specified level of language proficiency on a 

standardized proficiency test of tlie non-English language tlu-ough 

\/hich (s)he will instruct 
2.. . _ teacher must meet a specified level of comraunicative ccaapetence in 

the non-2nglish language detenained by a structured intervie;/fluencv 
3. previous teaching through n-aiT (in country where it is a nativeAiatlve- 

language, in Peace Corps) li2:e 
previous teaching in locul area/live in t\r. , -j, £o-i- 

I' ■— in N-Kl/lancaage straliS^^^U^sV^'i^JiSst.cs o-^ r\ 

6-.... courses in N-E literature' o-. • o -"^^^^-s^ics Ox- FL trainin 

7. ^^rast be bil-.„-ual ^ ^'^'^ '''' 

^•..~^y previous education throutrh J— 2[iT/nnin*-or.+ 

9 .courses in teaching Waudif linr^fi"^^^ '^^'^ learae. ^tWgh 
10.. .^.courses in me«iods of teaching N-aiT l^guage/ianra.age develor^ent 

II. ..„ courses in methods of teaching content (l.g. maS^in nJIt ^ 
12.„ certification in ESL/or a-Derience teachin- ::3L 

13.. «^ certification in teaching N-SIT "^-^-"^w -^i^ 
14-.. cross cultural courses 

cultural heritage, values, deep cultui'e of M-2IIT or 

16. .other qualifications, soecify » *- ^ ^ 

*' travel 
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8.0 STAFF DEVSLOPliEtIT 

8.1 A 3 

staff training mentioned ^ Q 

>-h^-^rojecJi.is^offer^^^^^ r « 

and.yor imraprofossional^ Vrn Vh7V/^^■^^^^^^^^^^^ -^o^ ^. For Pcra- 

-ail thlt ^#5) Arpas^Teachers profosaionals , 

not specified 

1- ^^glish as their second language 

2- Tne teaching of finglish as a second ia^iV-^Ve" - , . 

3- .. as their second lang-uage "^^o^^e ^i^j 

4- T.ie teaching of X as a second lan^age ' ' • ■ ■ 

jS-iietliods of tsachi ntf n+.^«.v ^^^.v- ■> K — — n ■ > ■ ■ S< -e 



4.-iaost 

5-iaore than half 
0-not specified 



7*S Tejacher iJuaim - Tr lining and ez.pcrienco prio:i7 tp project ® 

Cindicate number of teachers with each qualification, (.•o /3 

if given) 
n.s. -qualifications not spcified 
O-previotis courses not specified 

1. teacher must neet a specified level of lang\iage proficiency on a 
"standardized proficiency test of the non-English language tlirough 

which (s)he will instruct 

2. teacher miist meet a specified level or coiiiiaunicative coc5)etence in 

the non-2nglish langiiage deterrained by a structursd intervie»^^fluency 

3. previous teaching through IT-aiT (in country where it is a native^i^ative- 

language, in Peace Corps) qo'I-' 

previous teaching in local aref/live in tlic coiiiuiiitr;- peiehce 

5.. ?..\ cour«5es in H-EiT lanraage stracture and usag^^ liii^iiistlcs or FL trainin 
6. courses in II-E literature' or. literacy in Spaiugli 
?• liust be bilin^-ual 

C. any previous education through 1— SiT/content of co;;irs3s learned tlirough 

9. ^courses in teaching 2SL/auclio lingual approach iT-HilT 

10. courses in nethods of teaching N-aiT language/lanniage develoir^ent 

11. courses in raethods of teaching content (e.g. uathjin N-aiT 

12. certification in ESL/or e:q?erience teachiii:; ESL 

13. ^^ certification in teaching N-EilT 

cross cultural, courses 

15. _^ courses in the cultural heritage, values, deep cultui^e of IT-aiT or 

16. other qualifications, specify travel 

8.0 STAFF DEVSLOPIiEtIT g^^^ ^ 3 

B Q 

0-No staff training nentioned ' 

8^1 l^Xe I^role cjb i^^^ A. For B. For Para- 

and^ypr. pai-^^^^ LnVcie foUovri-nr; areas: Teachers pr ofossiohals . 

(aark all that apply) 

n.s. -Training indicated, but nature not specified _ _ 

1- 3nglish as their second language ^ " 

2- The teaching of English as a second lans^ge^ ^ * ^] ^ , ["['^ Zi 1^ t 

3- X as their second language.^^ ^ ...i^ " • 

4- The teaching of Z as a second language ^ ^ [ " ' 11 X"^ 

5- iiethods of teaching other acaderiic subyeVtV J _ [H^S [11^ Coi^ 7<v 

6- liethods of teaching other acadenic subjects ^ ^ ' 
in X language 

I till-. 

"^•^ State d r.oals of teacher traininc are ; 8.2 II Students 

•I N-EMT II EMP 

1- Understandin.'; of socio -cultural valuefi and practices oi ' . 

2- Cross-cultural training ^ ~ «— ■ 

3 - Sensitivity to ethnocentricisia and lin^vlstic snobber;^ 
•-J-iiAmreness oj the social -emotional development ol 

5- S';ratercies for acconodatinc: the different learning 

stales o-r 

6- StrafceGies for cognitive development of 

7- Strate:jies for reinforcing, the sell-esteiE o f 

B-Methods of crofe^i-cultural teaching or teachin^'The 

bicultural coinponent 

9-Ponmilation of pupil performance objectives 
30-Method8 of evaluation of pupil performance objectives 
List specific courses if given (or Xerox and attach) 
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Con?)onent: Staff Developnent * 

Objectives To enable teachers and aides to conduct kindergarten and 

first grade classes bilingually* To enable one teacher with 
with the help of an aide, teach viz closed circuit televi- 
sion. 

Participants: Kindergarten teachers, first grade teachers, aides. 



3.1 



3.2 



PRODUCT 
Performance Objective 



First grade teachers will be able to speak 
wiough Spanish that they will have class- 
room contirol and can give instruction in 
either language. 

Teachers will be able to supervise the work 
done by aides id th Individuals and small 
groups. 



Aides will be able to prepare materials, 
work with small groups or individuals, and 
supervise playground activities. 



Teachers and aides will be able to operate 
audio-visual equipment and use it eff ectiveily. 



Teachers will be able to effectively use 
closed circuit television as a medium of 
instruction. They will be able to utilize 
a television presentation and conduct a 
follow up class. 

One teacher and one aide will be able to 
make video taped lessens, bilingually, in 
the area of language arts and mathematics, 
for presentation to first grade rooms. 

The staff will be able to select and/or 
adapt materials for bUingual education. 



EVALUATION SCHEDULE 



Dates Procedures 



daily 



daily 



daily 



daily- Project Director will visit 
Sep 70 rooms and observe methods 
May 71 and techniques being used. 

daily- Project Director will visit 
Sep 70 roais and observe methods 
May 71 and techniques being used. 

daily Project Director uill visit 
rooms and observe methods 
and techniques being used. 

dally Project Director will visit 
rooms and observe methods 
and techniques being used. 



weekly 



Project Director will visit 
rooms and observe methods 
and techniques being used. 



Conferences between class- 
room teachers, television 
teacher and Project Director, 



Conferences between class- 
room teachers and Project 
Director, 

Evaluation of materials and 
their effectiveness in 
staff meetings. 



f 



H A B L A 



Component: Staff DevaLopment 



I. 
c 



RtOCESS 
Performance Objective 



EVALUATION SCHE33ULE 



Dates 



Procedures 



3.1 



3.2 



3.3 



3.U 



3.5 



3.6 



fl 3.7 



First grade teachers will be given material to 
stuc^ during summer* A one week wozicshop will 
be held Aug 19 to Aug 2$, 1970. 



Staff meetings will be h€Ld each week as well 
as daily individual conference3 with Project 
Director to discuss procedures being used* 



Aides will be given special instruction 
durix^ pre-school workshops* Daily confer- 
ences with Project Director will be held 
as well as weekly staff meetings* 

Aides and teachers will be given instruction 
in use of equipment during pre-school work- 
shop* The most effective methods for use will 
be worked out for each class in teacher-* 
Director conferences* 

Staff meetings held weekly will discuss various 
techniques and ways of improving* 



Aug 70| Staff meetings during Aug 
Discussion of best way to 
learn necessary SpaniA * 



daily Visits to classrooms by 
Project Director* Confer- 
ences between teachers 
and Aroject Director* 

daily Visits to classrooms by 

Project Director* Confer- 
ences between teachers cud 
Project Director* 

daily Visits to dlassrooms by 

Fk*oJect Director* Confer- 
ences bett^een teachers 
and Ptt>Ject. Director* 



daily 



A consultanti experienced in video-tape pro- 
duction^ will be used* Suggestions for 
content will be made by classroom teachers* 



Staff will survey available materials and 
determine which are most appropriate and/or 
adaptable for our needs* 



daily 



Conferences bett^reen class- 
room teachers^ television 
teacher and Project Direc- 
tor* 



Conferences between tele- 
vision teacheri ccmsultant 
and Inject Director* 



weekly 



Staff conferences* 
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Methods of Teacher Training: (Mark all that apply) 

1 - courses 

2- experiential, teaching supervised by naster teacher 

3- workshops where teachers offer suggestions to each other 

^-use of video-tapes of teachersfor feedbac- on how they are doing 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders systen) 

7- other (specify) 

ais^_loa£t.lespoiU)^^ Uyea 0- not mentioned ^ 

8.5 l£o±e.qt^syX^^? for papaprof e^^ionals to recei ve course n.redit 8 5 

iowgrd evejLtual^r^^^^ 0-not mentioned XL 

How? (specify) 



8.6 



8.5 ?SIS2£o^333iQml^8 role; 

1 - teaching whole class 

2- teaching snail groups 

3- tutoring individually 
4^-clerical 

5- contributing to bi jultural component 
hov/ ? 

6- liaison i/ith parents^ ^ 

imark all that apply) A for teachers B for aid^s B ^ 

0- not specified - 

1 - University faculty * ' 

2- project*s lias tor Teachers 

3*project's teachers 

i^-other (specify) 

8.8 amberaad. ProEort teac her training uhn 8.8 

1 - bilingual ^ 

2- bicultural — * 

• 3-N-aiT (specify baclcground) 

8*9 Jj^eiinij iic Is p rovided : 

1 - during a summer session 

2- during the acaderaic year 
3K)ther (specify) 



8.10 ^te nt o f trainin^r; 



ERIC 



Al-appro2i:iiaately eouivalert to a 
college course 
2Hiore than one course 
3-less tlian one course 



8.9 l^JL 

6 

7_, 



2 (indicate no. of hours) 

6 nonthly 

7 binaonthly 



8.10 j^ ^^- 
6 



I'jr ,.^iTA lersr^n 



8.5 Project >3ro vides for uarapyo f eggionals to receive covirge credit 8,5 
tpygtrd eyentxia l_ certification ; 1-yes 0-not mentioned 
How? (specify! ^ 



S.6 PAr apyof es sional ' s role ; 

1- teaching whole class 

2- teacning snail groups 

3- tutoring individvally 
^--clerical 

5-contributing to bi jultxiral component 
how ? 



A for teachers B for aides 



6-liaison i/ith parents 

8*7 Training for proiept teacl: 
(mark all that apply) 

0- not specified ^ 

1 - University fa.culty 

2- -project*s Ifastor Teachers 

3- project's teachers 

ii-other (specify) ] 

8.8 Mumber an d Proportion of personnel giving teacher t raining, wh o 
are: 

1 - bilingual 

2- bicultural 

3- N-arr (specify background) 

8*9 Training is provided: 

1- during a summer session 

2- dxiring the academic year 

3- other (specify) 




no. % 
8.8 Jl. _ 



.9 1^ 



8.10 S:t ent of traini ng: 



A 1-appro::imately equivalent to a 
collego course 

2- nore than one coiorse 

3- less t!aan one course 



c'10p.3S-^0 pr*.S«.rv;tc* 1 p. 



3 (indicate no. of hours) 

6 monthly 7. 

7 ^ bi-month]y 



4-other (specify) ^ ^korV Course SL VsowA.r4 

, 3'^ iot^clrs no. 

8. 11 Kj^beji^emd^P^ 8.11 JJ 

or: if specified descriptively, indicate; 

6- most 

7 - many 

8- few 

S-other (specify) < 



per da^/ 



% 



0- not specified 

1- 100^ 

2'Siiore than 15% 

4- 25-50J' 

5- 1 -2^^ 



9.0 TEACHERS' ATTITUDES 

9*1 Teachers 'attit udes ar e asse ssed: (MarJc all that apply) 

0- not mentioned 

1- to N-EilT language or dialect 

2- to N-EMT students - expectations of achievei^ient 

3- to N-EiiT culture 

^-prior to participation in bilinsual project 

5- after project training 

6- after participation for a period of ti:.ie in project 

7- thTOugh a questionnaire . \ • 

8- other (specify) 



9.1 ^^M-9.^.7 



10.0 STAFF PATTK^^S 



10.1 S^ff_2attgmg; (aar!: all that apply)l0.2 Staff 



0- not specified 

1- tean teaching 

2- cluster teaching 

3- shared resource teacher 
A-other (specify) 



10.1 
10.2 



1- bilingijal teacher 

2- 3SL teacher 

3- bilingi2al coordinator 
i4-aides or paraprofessionals 

5- consultant psychotherapist 
or guidance counselor 

6- other (specif^)^ 
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10.3 ^Iverage^jbeiiof^pa^ class: 
0-not specified " ' 



10.5 ixer^£e.iM*.er.isJLI^^^ 
0-not specified 



1 - individually 

2- in siaall groups 
0-not specified 



10.3 3^ M 
10.A 2 

10.5 J 

10.6 1^(2,3^ S 



by: 3- teacher 

^.-special remedial teacher 

5- paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INST.WlOm COIiPONEKT - DUIJVTION ;JID SITEUT OF BILINGU.U COJIPONSNT ^^^^eC^f 
11.1 Duration of Bilingual Education (policy) I n ll^^ ^'^1 *^ '"^ 

(mark all that aoDlvT ^mfm' Jib DOii ^ do»i £ jjoii 

0- not specified hou long ™ 

1- as the alternative language of learning 

I'or as long as desired " 

2- as the iaediuii of instruction for special 

suoject flatter (e.g. cultural heritage) "X" 

3- only for the length of tine necessar/ for 3 

the acquisition of sufficient English to " 

peimt learning of acadeuic content at an ii i t J5 

acceptable level in English I ..-Jl^^. 

' I 



O-not specifieC 



10.4. Average number, , of, aides, o r. 9ar aprpfeppionaj.s pej. cjapji,: 
0-not specified 

10.5 Avera/re nmber of W-PIIT nr hilingiifll airlaQ r^i- r,gr«- 
profesgiojia lp) pe r, das: 
0-not specified 



10.4 . 

10.5 I 



I 



10.6 J^^^ S 



1 -individually 
2-in saall groups 
0-not specified 



10.6 Special^ ^^^?^iP^P}S>AX§. ^having, post difTijcul ty^ in learning 
is.£iven: 

by: 3-teacher 

ii-special remedial teacher 

5- paraprofessional 

6- ?arent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTxTOIOIIAL COIIPONEIIT - rUlJlTIOII AiID ZITEL^T OF BILDIGU.\L COIIPOIISNT ^.^^^^^-^f 

11.1 Duration of Bilingual Education (policy) I II ' • 

N-iag'. JLanguage will be naintained ij^jgrogan: jE DOi.; ii; DOti 
(mark all that applyj - - 

0- not specified hoi; long 

1- as che alternative language of learning 

for as long as desired 

2- as the xaediui of instruction for special 
subject laatter (e.g. cultural heritage) ^ 

3- only for the length of tine necessarj^ for ^4^^ 

the acquisition of sufficient English to 
peiTiiit learning of acadeuic content at an 
acceptable level in English ^^*p|0 

11.2 IIpw rp''^y^J§3¥s^ ^Pfi?.^^'Pjp9X.P^i^^?, is pptiml. for insti-na^^^ 
for 1 -.lilT £i\oup^ through IlrSlX to" cpntinu^^^ 



ii DO,: 



11.1 I 3 

Ill -J^- 

11.2 Ji 



0-not iiUi:itioned 

if for a particular niiraber of years i 
1 2 3 g) 5 6 7 G 9 10 n 10 

- - .... .C7* 
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.0 Ccf^l 



(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in iT-Iii"T and English in Pre-K^ 
H-aiT instruction should continue through high-school") 



= 



ERIC 



Duration of Bilingual Education (in practice?) (Ilark all tliat apply) 

11.3 Second lwTiiia^_leaj^^ which grade; 

code: N.A. (if no HIT) 

^2P 1^ 



for each grouT II. A. Pre-II 

I UOli 

IIEDOu 

III •• DGiVnEi«r 
.11 



V 



2 3 4 ? 6- 7 8 9 10 11 12 



11.3 I K'Li 



I! A B L A 

OUTUIIE 07 SILIlIGm i2)UC/iTI0Ii KUXSEAli FCR 1971-72 

I nstructional Component 
1. Kindergarten 

!• Oral language development - English and Spanish 

2. Video tapes to develop sentence patterns and vocabulary that wiU. 
be used in first grade reading, 

3. Video-taped stories in both languages to enrich background of under- 
privileged diildren and also aid in language deveLopment in both 
languages • 

U» Introduction of letter sounds. 

II. First Grade 

1. Continue oral language development with emphasis on patterns and 
vocabulary that will be used in reading* 

2. Daily drill on letter sounds. 

3. Reading readiness program. 

U. Basal reading program - English. 

5. Video-taped guides with classroom follow-up in Spanish language arts. 

6. Video-taped guides with classroom follow-up in bilingual mathematics, 
m. Second Grade 

1. Continue oral lang\iage development. 

2. Begin translation drills^ English to Spanish andSpanish -^^o English* 

3. Continue basal reading program inEnglish. 

U. Video-taped guides for Spanish language arts program with classroom 
follow-up. 

$. Video-taped guides with classroom follow-up for bilingual mathematics. 

Evaluation of Instructional Component 
1. Kindergarten 

1. Pre- and poet- te^t (TOBE - Language and General Concepts) 

2. Locally devised spot evaluation instiment (Pre- and post-) 



3. Random sairqpling of progress toward stated objectives by Evaliiator at 
six-week intwvals, (Teachers will be given behavioral objectives for 
each six-weeks period. Evaluator will prepare tests based on these 
objectives •) 

U« Feed-back to teachers based on restilts of six*-vreeks spot evaluations • 
II • First Grade 

1. Ability test in accordance with regular school testing program. 

2. Pre- and post- achievement tests. 

3. Oral language test to be developed by staff (first and second language) • 

U* Random sampling of progress toward stated objectives by Evaluator at 
sL:-week intervals. (Teachers will be given behavioral objectives for 
each cix-weeks period. Evaluator will prepare tests based on these 
objectives.) 

5* Feed-back to teachers based on results of six-weeks spot evaluations. 
III. Second Grade 

1. Pre- and post- achievement tests. (Post- test at end of first grade 
may be used as pre- test for second grade.) 

2. Oral language test to be developed by staff (first and second language) ♦ 

3* Random sampling of progress tovrard stated objectives at six-week inter- 
vals by Evaluator. (Teachers idll be given behavioral obiectives for 
each six-weeks period. Evaluator will prepare tests based on these 
objectives.) 

U* Feed-back to teachers based on results of six-weeks spot evaluations. 



OBJECTIVES 



The long range objectives of HABLA are to develop fluency in both English 
and Spanish among as many students as our resources and facilities will permit 
Another objective is to provide our students with an education that will 
ultimately enable them to move easily in the circles of either English- 
speaking or Spanish-speaking cultures • This will require much more than 
merely teaching a second language to members of either group. It will 
necessitate the development of an appreciation of the heritage and attain- 
ments of each culture. 

While keeping an eye on this ambitious goal, we realize that there must 
be intermediate milestones. The most important intermediate objective is 
that of reducing the alarmingly high rate of failures or retentions among the 
Mexican-Americans in the lower grades. We intend to accomplish this through 

the use of a bilingual approach to instruction. Hopefully by the end of 

^ grade three, the target group mil be on level with their age-mates and be 
y able to proceed in a class with English instruction. 

More specifically, our immediate objectives are: 

For Kindergarten: 

The purpose of the Title VII kindergarten program is to provide 
an opportunity for the liexican-American child to begin "bridging the gap" 
between the Mexican-American culture of the home and the Anglo-American 
ciilture of the school, to begin learning the English language, to broaden 
his e:qperience and understandings, to increase his abilities and skills, and 
to develop wholesome attitudes through a planned environment. 

The terminal objectives of the bilingual kindergarten are to provide 
experiences that will enable the children to: 

1. Label (orally) animate and inanimate objects within the 
framework of their experiences in either English or Spanish 
with seventy percent accuracy. 

2. Ask routine questiono in either language and respond to 
routine class room instructions when given in either language. 

3. Describe sensory and perceptual responses in either language 
in such a manner that a person could recognize the stimulus 
from the child's description. 

k* To enter the first grade the following year with a feeling of 
confidence and worthiness. 

The specific objectives can be broken down into four categories: 
Physical development, emotional development, intellectual development, and 
social development. 



^0 



bSr^vrnlJ'nS;'"''^ ^"^^^ "^"^""^ ^^^^ '"^de considerable progress 
SdiL?e ht^vpJ^f^. J?^^"" responses to oi^ instructions ^ 

Stanford Achievement Test 
Group FaU Stanine Spring Stanine 

English 6 7 

Spanish 3 / 

Control li £ 

Inter-American General Ability Test 
•Verbal-Numeral . Non-Verbal Total 
Pre Post Pre Post 

r r r ii-' 

Shorn and inst;uctiSrw^ S^n n^f^"^?*""? 

Spanish reading ras%au5f W l u^^ ^ ""^f^f ^ ^'h. The 
t«i to teach Just as shf ta^h? tSSe? ° 

'jnUWanSa*^ ^ "'-"^ l««"«ie not int„duoed 
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pace 10 



) 



U Voc. 
training 



00 0 not gradoo 

I i5)°f ' (if no aiD.cpccified U3 4-6 7-9 10-12 13-c611ogc 

II z-rjj, - mn'" "' — 

i-ii iii^DOii/majT^f ■■ — 

University- (Other professional training) 11. ^ I *l 
I^Federal, State, or Private Vocational Job training II "n"-^' 



11.5 Se copOaflgpMe le^^^ students is 

Proje.c ted^ .though ^rade : 

00 if 0 not grades 

II aiT^""^"' "° ^''^ ^P^^i^i^*^ 1 2 3 © 5 6 7 8 9 10 11 12 
N-aiT/D Doia ^ " — - — 



11.5 Ip 0 
II ■* ■ 



11.6 I^-Sp^Bg^n tiieir imti^^^^ dominant 
students^ 2:^JSpS2?^%S§L.^?9'S!^^S£^^:. 



11.6 



0=not specified/Grade l"'2 *T C 5* 6* 7 



10 11 12 



11.7 rue amount of ijistructional time in and thi'ough tiieir native language ^ 
per day for N-aiT students t^ho are N-2 doiuina^t is; t 

code: 0=not specified iif=mth s = science ss = social studies 



11.7 

iiin. per day 
of instruction 



11.8 

Total VcL-a.. per Subjects taught 
day of a^y m native lang. Inatructicli 
J4i£tE2iP.tj.fifi ^^'Pugh. H-aiT 



11.9 

^ of time per day of 



1-- 



ApAn.ok.ev^^. 



2 

3' 

K 

5 



t.A^.K. 



Oi 



J.-N-.S.... 

2 

-Z::3:::::::.::: 

— 4 :::: 

5 
6 
'7 



10.. 
11 
12 



-9 

'10- 



11.10 The anount of inst^ctional ti:ne in and through tlaeir naUve language 
for n-x^IT students who are English domnant is: 

code: 0 = not specified N.A. = not applicable, no N-EilT, E dom students 



11.10 

Ilin. per day 



Total liin. per 
of instruction day of any 
jtlTTfiueix li-a 31 ,.ine.tywcLlii.oA . 



11.11 

Subjects taught 
in native lang. 



11.12 

% of time per day of 
instruction 
tlurough N-I 



11,5 Secppd iLap£iiage. learning^ fo^\ ]!h£llsh jipA?J^a|rt styjlentp^ ij. 1 1 • 5 lo .0 

^Tojepted ttopugii £rade : Ij 
bo if 0 not grades 

code: no 2iT specified 1 2 3 (Z) 5 6 7 8 9 10 11 12 

XX 'T 

III. N-aiT/E DoH Z !I. Z Z Z Z Z Z Z Z "." ?" z 

11.6 



C"** piO 



11.6 Le amJU ifc in toei,r najU.ye . language, f or^ No n^ISr igli^li. dpmijmit 
students is, pypjected torpugh^ grade : 

0=noVsVeTified/S^ 5* 6 7 8 9 10 11 12 ^ 'y^^^^ 

11.7 Tlie amount of instructional time in and thi^ough their native language S ^ 
per day for N-SiT students who are N-E dominant is: 

code; O=not specified 3f=mth s = science ss = social studies 



Total Min. per 
day of any 



11.8 

Subjects taught 
in native lang. 



11.7 

iiin. per day 
of instxiiction 

.lihrisiieiLilrSSL ^js^x^oXim „ 

a»e ^ |._ 

ApAXlsA^&r^^ii. — -J^\^^M 

1 ;aV\ t • .K - 



11.9 

% of time per day of 
in8tructic& ■ ■' " 

tin.pugli N-aiT • 

1 .1 IZZ. - ZIZ 

Z|..Kvj. - 

■■.3 



4 

5 

s 

10. 

11 

12 

11.10 



4.. 

5. 

6 ■ 
'7" 



^ 10 

: : : u 

12 

Tlae amovmt of instructional tiae in and through their native language 
for N-EIIT students vho are Snglish domnant is: 



-I 



1 
2 
3 
A 
5 
6 
7 
8 
9 
10 
11 



code: 0 = not specified K.A. = not applicable, no N-Eirr, E dom students 



11.10 

llin. per day- 



Total iiip. per 
of instruction day of any 

.taTri>uf;]iIL-S31 ,jx\Bixyu:iiXpjK . . 

Pwl; [^5 \ -I--- 



11.11 

Subjects taught 
in native lang. 



LtiS. ; iii.S. 



■- 1 





N5i ... 



11.12 

% of time per day of 
instruction 
. tlirqug)! N-aiT 

iPre K ..jais 

i 1 

2 

3 

|6zz. . : 

I 7 

.8 

.5 

10 

■ 11 



pace 11 

1:1.13 1 -Prp^TM is_one-vniy - only non-2hglish 1^^^^ 11.1 3 

students (including N-SIT-Snglish dominant). Sr^rlfsh 

iiother tongue students do pot receive instruction in 
a second language 
0-no 2nglish iiother tongue students 
2-2 vsy - learn the second langTiage 
11.U The aiaount of instructional time in and tlirough their second language 
for pupils who are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no Ehglish liT students 

■"■"•H 11.15 11.16 

uin. per day Total min. per Subjects taught % of tine 'Der day 

of instruction day of any in second lang. of instruction 

ttopjish. N-aff _ , _ -iwouiix N-aiT 



5 I ' 

7 1 ! < 



.2. 

6 
7 



c . 

^ .1 . . c 

11 i « ? 

■ 1 12 



11.17 mged^ or. separate jLa|i£uag.e. us.a£e. by^ .teacher and/or aide 11.17 I 

in tlie classrooia (mar!; all that apply) 

0- not specified , 

1 - languages are never uiized by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period: 
pi^ils.are allowed to use eitlier native or second language. 

A- the teacher uses only one language; however, the aide or para- 
professional uses another during tlie saiie class period: students 
nay use either. 

5- tlie teacher reinforces any conversation initiated by the child 
through tlie use of whichever language tlie child has used at the time. 

6- constant switching fraa one language to another by teacher durinc 
lesson. ^ 

7- the teacher uses English and the paraprofessional then translates 
the sarae material for 11-3 IT pupils. 

^ 8-other (sunaarize) 



1 



.ir.« pel dj.y iotal per kjUbjecu ttiu^..t ,j cT ijaic .-^-a" *..i..y 
of instruction day of any in second lang. of instricti'^n 
tlm)U£h N-n iT instruction .titroufji N-aiT 



2 U ' « 2 

^ • . ^ 

A ; ;4 

5 1 ! 5, 

6 ; ' j6 

I ; ' U 

8 • '8 



.t , S. 



10 ....J 10 

11 I 11 



\ ' 



J i :i2 



11.17 llised^ or, separate^ JtPflePAfiie Psa£.e by: .teacher ajid/or aide 11.17 _ _ 
in tlie classroon (marl: all tliat apply) 

0- not specified 

1 - languages are nevex* ni::ed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period: 
pi5)ils.are allowed to use either native or second language • 

il-the teacher uses only one language; however, the aide or para- 
professional uses another during tlie saiie class period; stiidents 
nay use either. 

5- tlie teacher reinforces any conversation initiated by the child 
through thci use of whichever language the child has used at the time. 

6- constant sidtching froa one language to another by teaclier during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane laaterial for 11-3 IT pupils. 

G-otlier (sunoarize) . 

12.0 iSTHODS OF SECOND LflllGUAGS TEACHBIG 

(iiar!: all tha. apply; sane projects nay use a cotabination 12.0__|^ 

of nethods) *^ 211 

l-Audip-liiigj^ habit skills or beliavioral approach. 2tapliasis 
on comuunication. Includes contrastive analysis of soxmds 
(units) in botli languages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are autosaatic. Structxiral drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sec^uence of pattexus learned in complete sentences. Inductive- 
generalizations drawn fron exaxaples. 



2-Transf pimtipru^ ecpjpxpasb. 
Acquiring an vtnder standing of tlie structural patterns or 
gramnatical rules of a language. 
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2a-inductive -generative approach: through listening to connunication, 
perhaps of peers^ and attempting tlie new langiiage in situations yhlch 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
word in second language, 

2b-deductive . - the cognitive code approach: through initial fonaal 

study and analysis of grarmatical structures, then applying them through 
examples, i.e. anst/ering questions, or transfonaing affinnative sentences 
to negative, declarative to interrogative, active to passive. 

^-Gre mBT. - Translation Ifethod 
Fonaal study of rules of grammar and translation from first language 
to second. Elapliasis on reading in second language rather than using 
it for oral communication. 

13.0 DCLUH/ilT AND SECOND I/JfGUAGE SKILLS SEQUEHCE 
AL-H* Language Skills Sequence 

(*Audiolingual liethod: listening, spealcing, reading and writing) 

I II 

Non Eng dam Eng dom 

students students 

A in dam B in A in dom B in 



lang 



second 
lang 



lang 



second 
lang 



0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listening-speal:ing 
skills are learned: 

1- conciirrently with ioriinant lanc,xiace 
listening-speaking slrills 

2- after a specified level of campe* 
tency achieved in listening-spealiing 
skills in doninant lanc:uage 

3- a specified period of time after 
listening-spealdng skills in doriinrait 
lani7uaF« taught 



13.1 IB 
IIB 



ERIC 



13.2 iUUI sequence followed: 

1- Lister.ing-spealcing proficiency 
precedes introduction of reading 

2- ?.eading is taught concurrently 
witii listening-spealcing skill's 



13.2 lA 



I 



IB ft.t, 
IIA ft.S. 
IIB., h,S. 



;*egaL.ive, ueciarative tc interro^ai^ve, active passive. 

Z-Qra mar. > Translation Ilethod 
Forxoal study of rules of grammar and translation from first language 
to second, Etapliasis on reading in second language rather than using 
it for oral communication, 

13.0 DCiail/ilT AND SECOiiJ) L/J?GUAGE SKILLS SEQUEHCE 
AL-H* Language Skills Sequence 

(*Audiolingual iiethod: listening, spealdng, reading and writing) 

i II 
Non Eng dom . Eng dom 

ptudents students ^ 

A in dora B in A in dom B in " 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom, students) 



13.1 Second language listening-speal:ing 
skills az*e learned: 

1 - concurrently with ior.iinant lan:;uace 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealiing 
slcills in doninant lanc:uage 

3- a specified period of time after 
listening-spealcing skills in donincait 
languapft taught 



13.1 IE 1 
IIB f 



13.2 ALrl seqiience followed: 

1- Listening-spealdng proficiency 
precedes introduction of reading 

2- ?teading is taught concurrently 

with listening-speaking skills 

3- Leaming to read overlaps learning 

of listening-spealcing skills 

^-Tliere is some overlap bet\/een 

learning to read and to write 

13.3 Listening-spealcing proficiency 
detenained by: 

1- ueasure of listening-speal:ing 
proficiency ^ 

2- infonaal assessment by teacher ^ ^ 

13.^ Second language reading sldlls 
are leaj*i^*ed: 

1- concvirrently with learning to read 
in dominant language 

2- ^ter a speciriea xevel of doninant 
language reading competence 
achiev^ent 

3- a specified period of time after 

IG amine tb read in dotiinaiit language 
(e.g. a specific grade) 
^--before leaminG to read in dominant 
languace 



13.2 lA \ 



iiA niS, 



13.3 lA 

IB .MS 
IIA^ttJL. 
IIB_N.S. 

13./.. IB3_ 
IIB 
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Non Eng don 

students 

A " B 
doa second 
long lang 



13.5 Pleading is introduced: 
A-individually, vdien child is ready 

or at a specific time during grade: K 

1 
2 
3 

13.6 ?^ading readiness is detennined by: 

1- test of reading readiness 

2- infoiinal teacher assessnent 



13.7 Grade level reading is eacpected: 

1- in first grade 

2- in second grade 

3- in third grade _ 

4- in fourth grade ~ 

5- in fifth grade " — 

6- in sixth grade 

7- other (specify) " — 

1- in the first grade 

2- second grade 

3- third grads 
^-fotiTftli grade 

5- fift'» /rade 

6- sixt.: ;;racle 

7- othor (specify) 

I = N-E II = E 
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£ng doQ 

gtudents 

A . 

dora second 
lang lang 



13.5 l A /^S 

IB J 

IIAwS 





13.8 IB 

iib' 



U.O I 

II 



a 

3: 



1 - Second language learning is only a sep- 
arate subject for English-spealdng stu- 
dents; the second language is not used 
as a iasdiua of instruction for other 

SUbjKOuO. 

2- SecorJ lanjiiage learning is botli a se?- 
arato subjoct and also a medium of 
inscruction for other s^ibjects. 

3- Second language learning is aways in- 
tegrated witli the learning of course 
content (such " " 



dom 

students 



dom 

students 



Sri )6it*/ G 



13*6 ^leading readiness is determined hy\ 

1- test of reading readiness 

2- informal teacher assessment 



^3•'7 Grade level reading Is e3q)ected: 

1- in first grade 

2- ln second grade [ 

3- ln third grade * ,1 

4.-in fourth grade ] [ 

5-in fifth grade [ 

i -in sixth grade ^ 

7-'ther (specify) 

13»8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is e3q)ected: 

1- in tlie first grade 

2- second grade 

3- third grade 
4.-fou::tli grade 

5- fift'' /rade 

6- sixt^: ;;rade 

7- othor (specify) 

U.O II'ITEGIIATIOW OF SECOND LANGUAGE LEATJIING WITH OTHER LEARNING: 
(mark all that ap-Dly) 



13.6 IA_S 
IB 



IIA 
IIB 



13.7 



lA 
IB 
IIA" 
IIB^ 



13.8 IB 

iib" 



U.O I 

II 



I = N-B 

dom 

students 



II = E 
dom 

students 



"3" 



1 - Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents j the second laxxguage is not used 
as a medium of instruction for other 

2- Secorx^ lan^.^age learning is both a sep- 
aratt^ subject and also a medium of 
instruction for other subjects. 

3- Second language learning is always in- 
tegrated with the learning of course 
content (such as social studies) or as 
a medium of cognitive development. 

^.-Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 
language). 

5- Different academic content is teiight 
in tlie second language from that which 
is taught in the native language. 

0-not specified 

6- other (specify) 
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V UTILIZATICN OF RESEARCH AND 
iXISTIUG MATERIALS 



A. 

A comprehensive study of Jfexican-American students in the Abernathy 
Secondary schools was made during the 1967-68 school year* We feel that 
many of the things revealed hy this study are a reflection of problems 
faced by these students in the elementary grades • We believe that the 
"language barrier" has been a stumbling block that we have not adequately 
removed. Although we have placed the non-English speaking students in a 
separate class at the first grade level in an attempt to help them, we 
have not attempted a truly bilingual program. 



We have visited the bilingual programs in the San Antonio, Laredo, 
and Edinburg school systems and at the McAllen Migrant Center. Ve have 
also visited with personnel and looked at the material being prepared hy 
the Southwestern Educational Developmental Laboratory at Austin, the 
Region I Service Center at Edinburg, and the Southwestern Cooperative 
Educational Laboratory at Albuquerque, New Mexico. Of the programs we 
visited, we were more favorable impressed by the one at Laredo than the 
others. The programs at San Antonio, Edinburg and McAllen were placing 
most of their emphasis on learning English as a second language, while the 
program at Laredo was more nearly in line with the program we plan to 
implement. 



C. 

While we are planning to conduct classes bilingually, we realize that 
an important part of our program will be to teach English as a second 
language to one group and to teach Spanish as a second language to another 
group. We feel that the ESL kits developed by the Region I Service Center 
would most nearly fit our needs. We submit the following reasons for 
selecting it: 

!• It is more flexible. 

2. It is presently a more complete program. Including such 
things as lesson plans, language cards, visual-stimulas 
picture cards, recordings, and filmst rip-record stories. 

3. It will more nearly lend itself to a true bilingual program, 
ii. It is less expensive. 



15.0 inEAHiENT OF CffllLD^S LANGUAGE: 



Non 2ng« dom. 
students 



II 

Eng. dom. 

students 



A -in dcaa. 
lang. 

1- The child* 6 language is respected. 
It is not coirected, rather, all 
of the child •s speech is accepted. 
However, the teacher provides a 
model of the standcurd language 
aiming toward child •s eventual 
control of the standard form. 

2- The child's language is coirected- 
the teacher points out errors and 
demonstrates the standard form. 

3- Other (specify) 

0- Not specified 

16.0 ilATETJALS Se^ '"'^/^•^ 

16.1 Reading Materials-l^pes 

Heading Materials are: (marl: all that apply) 

1- Ling\iistically based 
(Ilerrill or Miami Linguistic 

readers, ITA, ©tc.) 16.1 lA 



B 2nd A 
lang. 2iig. 
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B 2nd 
lang. 



IIBJL 
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2- Basal readers 

3- Dialect readers 

4^-Experience charts (stories 
dictated children) 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

1- Grade 1 15.2 lAj^^ n;, n S 

2- Grade 2 " 

3- Grade 3 
^.-Beyond Grade 3 
0-not specified 

(!»^r.o\ne i::c'.:.c;.t': 0:-. ?:ai2 -) 

16.3 The folloidng are techniques and materials used for second language learning: 
0-none specified • 

©pattern drills 

2- dia2og merAorization 

3- choral repetition 
^^ongs 

prccra:.ned instruction 
ktcries.read to children O 
" .nsU.\L AIDES To 1 7 



control of the standard form. 
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2- The child's langiuge is corrected- 
the tt^acher points out errors and 
deiionstrates the standard form, 

3- Other (specify) 

0-Not specified 

16.0 ilATElHALS 5e « < « ^ ^ 

16.1 Reading Mt*terials-Iirpes 

Reading Materials are: (mark all that apply) 
I^Linguistically based 

(llerrill or Miami Linguistic 
readers, ITA, etc.) 16.1 lA ift 



IIB 



C p I 



2- Basal readers ^ y/ 

3- Dialect readers ^_ _ _ 

4>-Ibqperience charts (stories 

dictated by children) _ 

16.2 If some reading material is in 
the child's dialect, indicate hov; 
long it is used: 

l^rade 1 16.2 111. H S 

2- Grade 2 

3- Grade 3 
4.-3eyond Grade 5 
0-not specified 

(Axioms i:--c'.ic;.'t'^ i on JUie -) 

16.3 The following are techniques and materials used for second language learning: 
Q-none specified , 



-0- 



Ctf^^io IS 



©pattern drills 

2- diaIog memorization 

3- choral repetition 
^ongs 

prccra:ned instruction 
(&stories read to children O 

7: AUDIO VISU.U. AIDES rp 1/ 

C^filns, filr.:s trips 1 

8- flannel or magnetic ooards ^ Viw/ - 

9- realia, graphic displays ^ 
^l^recordsi tapes 
11 -listening centers 
12Haiulti-media approach 

^ Evr Tiential 5 

^3^role r.lfcying |3 

14- puppetry 

15- experience charts 

16- prlmary typewriter 

17- leand.ng through direct experience 

with materials e.g. Montessori 

iB-activi"^ centers-chosen child . . 

19- other (specify) 

Learning outside the classroom: 

20- field trips 

21- suggested TV programs 

22- ^thor (specify) 



V 



OS 
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Development of Materials 

Numerous visual aids have been developed (such as uniform alphabet 
cards for all classrooms) as a resialt of suggestions and ideas presen- 
ted at staff meetings* Vfe have placed mu emphasis on development of 
video tapes since this enables ns to uee th^. language proficiency of 
one bilingual teacher in all classrooms • We have developed sixty 
tapes on first grade mathematics, forty tapes for language development 
and have adapted fourteen children's storie? and taped them* These 
stories presented each Thursday in Spanish and the f olloxi7ing day in 
English serve a two-fold purpose. First, in our adaptation of them, 
we try to use short, simple sentences and, 'vhere possible, use the 
same sentence pattern several times* (Example: Jack and the Beanstalk * 
" This is the little yellow house* This is Jack's mo"Ei9rT"7 Thus we 
can stress various sentence patterns as a part, of language development. 
The second benefit derived from these stories is that it helps fill 
some gaps in the background of some of the children* V7e have not 
tried to produce a new story each week, but have tried to show a nerf 
story every other week while repeating stories on alternate weeks* 
With each video tape is a written teadier's guide (not necessarily a 
verbatim script) with suggested follovj-up activities for the classroom 
teacher* An example of these guides is included as Attachment A* 

We also obtained permission ft-om the author to translate a pre-primer 
and use it to introduce Spanish reading* However, this was not as 
successful as we had hoped it would be* 



Materials Development 
I * Textbooks 

1* Basal readers in English will be used in accordance with state and 
local policies* 

2* Ilath books in English will be used in accordance with state and local 
policies * 

3# Appropriate books in Spanish will be selected for use as basal Spanish 
readers* 

II* Video Tapes 

1* A number of video tapes have been made and others will be made tp 
expedite bilingual instruction* 



2. Script and suggested foUow-up activities will be given to classroom 
teachers prior to show of each video tape. 

3. Video tapes will be shown as follows: 





Monday 


Tuesday- 


Wednesday 


Thursday 


Friday 


Kind. 


L. Dev. 






Story 


Story 


1st Gr. 


Sp« L«Arts 


Math 


Sp» L^Arts 


Math 




2nci Gr. 


Sp. L^Arts 


Math 


Sp. L.Arts 


Math - 





III. Supplementaiy l^aterials 

1. Supplementary materials in English and Spanish, will be selected 
and/or developed in pre-service and in-service training sessions. 

2. Bilingual Aides will assist in preparation of supplementary materials. 

3. Audio-visual equipment such as l6 mm film projector, film strip pro- 
jectors, language masters, record players and tape recorders are 
mSeiiSs ^ '^'^^^^ °^ "^^^ °^ presenting supplementary 



Evaluation of Ifeterials 
I. Check sheets on usage. 
II. Check sheets on value of materials. 
III. Group discussion and critique of materials in staff meetings, 



ii. Social studies - (Example) A video tape of proper table 
manners and conduct in the cafeteria can be prepared. 

^««n, program, we intend to make a video-tape of class 

de"e as 2 alLot"^*'""^' f ' ^^'^ comparison. This wJn" so 

serve as an effective means of self-evaluation for the teacher. 

and pTentIt t'o t"::!'"^ '^^^ °" 

rs^iS i!;^J^J?''!vf^^ program, normal kindergarten activities will be 

:^dii°ofi;itiS^:i:s! - ^^^^^^ ^^-^^^ ^« - 

sessi^ !f^S?^f^*^" r^J^ - *° eighteen ~ >rtth 

Wk Sth ^ two and one-half hours. The kindergarten teacher will 

^'^^ ^ ^-^^ 

of it*ii^J\??orfSr™ i"^^ ^« ^ work and much 

^iT"L«r\ L u P^ose of removing culture deficiencies that these 

SS^S sn^if l^r; J'r^ °^ ^« hones that not oSy 

do not speak English but are culturally deprived as well We feel th«t 

S^r^lo^r i^es should be to he^ rem^ cStSS Jag 

Therefore a great deal of time will be spent on activities such m lltnin. 
nursery rhymes, story telling, learning ^oems, and iSrning^ongs ISS ^ 
Hill be taught in Spanish and English. Much of the time Sill bf^pent 

ie^^inHf f''^? ^"^l^d^'d in these socS studies ^ill 

f!iT'^+, f * learning to work cooperatively with theiT 

f^ow^students, learning to respect those in authority, aJdlXTgood 

life corierfn^L^Ior^ "'"J"'' a family 

coraer, an art comer., and a science corner. 

Equipment will include; 



Building blocks 

Toy housekeeping equipment 

Table and chairs 

Walking boards 

Record Flayer 

Creative arts equipment 
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16,4' The sources of Non-English materials and textbooks are: ^6.U 
(mark all that apply) 

0- not specified 

1- are ypitton- ^ native spealcers of that language 

2- corame* ^ially prepared and published in countries vdiere 
N-E is the native language 

3- developed by the project's own bilingual staff 

4^-developed by the staff of another bilingual project (specify which) 

5- developed in conjenction with project parents 

6- developed by or with members of N-a^T community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cultural 

9- commercially prepared and published in the U.S, 

10- are translations of U.S. texts 

11 - are coordinated with materia:'-S \ised in the regular subject 
ciUTiculum 

12- other (specify) 

16.5 The specific bilingual/bi cultural materials used in the language 16. 5_ 
conqponent are: 

0- not specified 

1 - xerox atti4ched-page and document l3 ^ I H ^ 



17.0 STUDENT GROUPING 



17.1 



\ 



17.1 Stiadent groa;?)ing; mixed or separated into dominant language 
groups; (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all lecuSing 
2Httixed for language learning 
3Haixed for some academic subject learning 
^Hnixed for non-academic leaxning; art, music, gym, health 

5- separated for native and second language learning into 
domiiiant language groitps 

6- separated for most academic subject learning into dominant 
language groiqps 

7- never nixed for language or other iicademic learning 

8- other (specify) 
n.a. - (no ll.T studants) 

17.2 Students are grouped for language instruction: _ 

(mark all that apply) Anaore than i' the time B Less ttian 4" the time 

0- not specified 

1 - total class \ 

2- small groups (specify size) ^ ZZZZIZ 

3- individual instruction " ^ 



17.2^ 



i 
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17.3 Criteria for grouping j 
0-not specified 



1- l^r age 

2- py native lane 



1 Non Eng 
dom 



Students 
II Eng dom 



^lEng dom 
NHIT 



8- are cross cultural 

9- coifflnercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bictaltural materials used in the language 16.5 , I 
coii?)onent are: ' 

0- not specified 

1 - xerox atti*ched-page and document l3 ^ ^ I H ^ 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17,1 \ 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 

2- mixed for language learning 

3 - mixed for sc»ne academic subject learning 

^Hnixed for non-academic learning j art, music, gym, health 
5*-sep£urated for native and second language learning into 
dcHninant language grovcps 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no ^.T studants) 

17.2 Students are grouped for language instruction: 17^2 t 
(mark all that apply) Annore than i- the time B Less than 4 the time 

0- not specified 

1- tota?. class ^ 

2- amall groups (specify size) ZZZZZ 

3- individual instruction 



17.3 Criteria for groining: Students 

0- not specified J Non Eng II Eng dom I^CiEng dom 

dom EliT NHIT 

1- by age j _ 

2- py native language ZTl! 

3- by dominant language 

it-by language proficiency 

(ex. level of reading skill) „^ 
n.a. not applicable 

(no E.dom/N2HT) 

le.O TUTOPcING 

118.1 Sxudent Tutoring is: (mark all that apply) 18.1 NQ 

no-not mentioned 

0- type i« not specified 

1 - inter-ethnic (JJ-^JIT student tutors HfT students) 

2- intra-ethnic (N-2MT student tutors N-aiT) 

3- done by older children (cross age) 
4,-done by peers (same age) 
5-other (specify) 

18*2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 13. 2 Q 

1 - inter-ethnic (N-2SIT aide tutors EET student) 

2- in the acqusition of native language sliills 

3- in the acqusition of second language s!:ills 

4- -in other academic subjects 



18.3 'Parent tutoring: (nark aU that apply) 
no-not mentioned 

0- type not specified 

1- inter-etlinic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for tlieir children: 

3- in the home by a home-visiting teacher 

4- in an adult education cansponent 

5- in school through observation and guidance of teacher 
b-as parent volunteers who tutor during the school day 

7- naterials are nrovided for use in home by parents 

8- other (specify) 

19.0 CUETtlCULUK PATTEiaiS 
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Sig hted curriculum natter p of t. he.biaingual project -. 
1-A^cept for inclusion of N-SIT instruction the curriculum is 

ornerwise typical or regular, for this state. 

There are other modifications whithin the curriculum of the 

r^i^^l^J"""^ "^^^^ ^^^^^ traditional, typical curri- 
culum such as: (marl: all that apply) 

2-a non-graded classroom: pupils of different ages are 

grouped togsther during part of the school day 
>flexible or modular scheduling 

4- amall groiq) instruction 

5- individuali2ed learning 

6- open classroom 

7- guided discovery axid inqxiiry 

9^tS^(S^i^°^ '^^^ ^ subject-centered 

10-if the program includes activities which con?)lement 
ej^eriences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



3«< - 

'.(tot 

(A 



It 
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20.0 COGmilVE DEVaoriiEMT 

o-Si^:^'^::^^^ ^^^^^ ^« ^-^^-^ . 

^'n^f "^^^ envirionment rich with materials child can manipulaS'^"* 
nO 2 for perceptual-notor development ' 

? ZTJ^fn such as Ilontessori materiairfrom which 

Children can learn sensoiy discrimination, matching, seriation 
counting, addition, subtraction ^* seriaiion, 

"JosiUon °^ °°"°«Pt8 related to time, space, distance, 

^-labeling and grouping actual objects to learn classification- 
grouping objects with common attributes and labeling their * 
attributes (i.e. colors, sizes) 
5-direct experience of processes of science through discovery usinc 
materials rather than text- active exoerli • - °^scoveiy, using 



7- naterials are provided for use in hone by parents 

8- other (specify) 



19*0 CUPJIICULUM PATTaiHS 



19.0 



The state d curricu; ; uni pattern of the bilingual project : 
1 -Except for inclixsion of N-EMT instruction the curriculum is 
otherwise typical or regiiar, for this state. 
There are other modifications irfiithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: piqpils of different ages are 
groined together during part of the school day 

3- flexible or modidar schediding 

4- small grovp instruction 

5- individnalized learning 

6- open clw^jsroom 

7- guided discovery and inquiry 

8- a curriculum which is both cliild and subject-centered 

9- others (specify) 

10-if the program includes activities which coii5)lement 
experiences children encounter in the home, community 
and through mass media i.e# TV, describe below: 



20.0 COGNITIVE DEVELQRiSNT 

20.1 Cognitive developaent in early childhood grades is fostered through: 
Onnethod not mentioned 20.1 3m H 

1 - structured envirionment rich with materials child can manipulate* 
order, compare, match for perceptual-ootor development 

2- non-verbal materials, such as llontessori materials from which 
children cen learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

.-labeling and discussion of concepts related to time, space, distance, 
position 

^-labeling and groi?)ing actual objects to learn classification; 
groining objects with common attributes and labeling their 
attributes (i.e. colors, sizes) 
5-direct e3q)erience of processes of science through discovery, using 
mterials rather than text: active ex^oerinentation ^ 



nuidcuicc rather than t.-chcr dcr^onstration* 
b-direct e^qperience of math through discoveiy rather than instruction 
7-other (specify or xerox) p. no. and document: 



20*2 Cognitive developaent in later grades (grade and above) 
Onaethod not mentioned 
1 -specify or xerox p. no. and docuioent 
n.a.-no grade U or later grades 
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H A B L A 

Component: Kindergarten - Intellectual Development 



PRODUCT 
Performance Objective 



EVALUATION SCHEHJLE 



Dates 



Procedures 



K-1.1 



K-1.2 



Given a group of objects or pictures 
from Appendix # 1, students will be 
able to classify them into cate ories 
such as fruit, vegetable, wood, metal 
or animal, using either language with 
nfty percent accurapy. 



Sep-IIay 

6-wk. 

inter- 
vals 



K-1.3 



Given a group of objects, students 
will be able to tell the difference 
in color, size, shape, and texture, 
using adjectives listed inAppendix 
#1 in either language with SC$ accur- 
apy. 



Students will be able to describe 
what they see, hear or touch in 
either language using vocabulazy 
in App. #1 



Sep-Ifay 

6-wk» 
inter- 

X 3 



Sq)-May 

6-wk« 
inter- 
vals 



Continuous teadier evaluation. 

1$/J of tVxe students will be ad- 
ministered the proper instrument 
shown in Appendix #U by the Inter- 
nal Evaluator or classroom teacher 
assisted by bilingual aide* 



Continuous teacher evaluation. 

1^% of students will be admini- 
stered the proper instrument 
sham in Appendix # Uby the Int. 
Eval. or clsrm.tchrw assisted by 
bil. aide. 



Continuous teacher evalxiation. 

1$% of students will be admini- 
stered the proper instrument 
shown in App. #U by the -^-nt.Eval. 
or clarm. tchr. assisted by bil. 
aide« 



H A B L A 

Component: Kindergarten - Intellectual Development 



K-1.1 



jC-1»2 



K*l,3 



PROCESS 
Performance Objective 



EVALUATION SCHEDULE 



rates Procedures 
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a. Begin with flash card pictures of objects^fi^y 

Learn . names of objects in both Eng & Span. 
b» Look at pictures in magazines and have diil- 
dren name the objects they have studied* 
» Use plastic models of fruity vegetables^ eta daily 

d. Begin teaching classificationof objects 
after childrai have learned names of objecis 
in both lang. Drill and repetition w/flash 
cards* 

e. Have children axrange flash cards in proper 
categories beginning with only two catego- 
qries and gradually inc:*easing* 

t. Use story of Pinocchio to help teach classi- 
fication of objects made of wood. Play wife 
wooden blocks* 
g* Use magnets with metal objects to help teach 

classification of metal* 
h* Use stories and inqprovised songs* 

a* Begin teaching colors of color wheel usii^ wkly 

both languages* 
b* Let children color with crayons using first 

one color to color an outline picture, in- daily 
creasing the number ol colors used one at a 
time* Give instructions in both languages* 
When working on classification of fruits, 
vegetables, etc* in 1*1, have diildren tell 
the color of each object* 
d* Use flash cards and objects illustrating 

difference in size* 
e. Use blocks, wheels, etc* to illustrate 
shape* 

f* Make large and small circles, triangles or 
squares on flannel board and have children 
place a certain number of flannel cutouts 
in each* 

g* Use visual discrimination material prepared 

by Continental Press L ililliken Pabl. Co* 
h* Use "Caterfeeiers" using scraps of various 
textures • 

i* Let children bring objects of different 

color and texture • 
Closely related to 1*2, but with more emphasis Iwkly 
on being able to give an oral response to 
sensory stimulation* 

a* Use flash cards and objects for children to daily 

describe. Talk about how foods taste/smell* 
>• Let children describe pictures* 
c* Let children color pictures and tell story 
of the Picture* 



Discussion and evaluation 
by teachers in staff meet- 
ings* 

Observation by ftroject 
Director and/or Int^inaL 
Evaluator* 



Discussion and evaluation 
by teachers in staff mtgs* 

Observation by Proj^Dir* 
and/or Int* £val« 



Discussion and evaluation 
by teachers in staff mtgs* 

Observation by Pt-oj* Dir* 
and/or Int* Eval« 



I1 



1.U 



1.$ 



1.6 



U7 
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ffiCDUCT 
Performance Objective 



ERIC 



Students vill be able to count to ten 
in either language* They will be able 
to count objects up to ten and to rec- 
ognize sets of tvjo, three, four or five 
objects and state the number of objects 
in a given set. Theyidll be able to 
do this in either language* 



Students will be able to ask routine 
classroom questions (listed in Appen- 
dix in either langvage. They vrill 
be able to respond to routine class- 
room instructions (see Appendix #U) in 
either language • 



Students will be able to differentiate 
betifeen morning, afternoon, night. 
Th^ tdll be able to name the days of 
the ^reek and seasons of the year with 
fifty percent accuracy in either lang- 
uage. 



Students will be able to recite nxirsery 
rhymes in English and in Spanish. (See 
Appendix f?5) 



♦After 1969-70 these will be Sep, Jan, 
and Ilay 



EVALIUTION SCHQ)UI£ 



DATES 



Sep-Ilay 

"^Sep, 
Peb,iiay 

Nov,iiar 



Sep-May 

•i^Sep, 
Feb,ilay 

Hov,IIar 



Sep-IIay 

*Sep, 
Feb,May 

Nov,Mar 



Sep-lIay 

^tSep, 
Feb,May 

Nov,iIar 



HlOCiSDURES 



Continuous teacher evaltiation. 
Rating on check list by teachers. 

Spot evaluations by internal 
evaluator using the instrument 
shown in Appendix #8, assisted 
by bilingual aide. 

Continuous teacher evaltiation. 

Rating on check list by teadiers. 

Spot evaluations by internal 
evaluator using the instrument 
shown in Ai^endix ^8, assisted 
1^ bilingual aide. 

Continuous teacher evaltiation. 

Rating on check list by teachers. 

Spot evaluations by internal 
evaluator using the instrument 
shown in Appendix i/^8, assisted 
by bilingual aide. 

Continuous teache^'* evaluation. 

Rating on check list by teachers. 



Spot evaluations by internal 
evaluator using the instrument 
shown in Appendix #8, assisted 
by bilingual aide. 



i 

/ 

i 

1 

> 

i 

1 
I 



1 
1 

] 
3 
3 

J 

3 



I 
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Component: Kindergarten - Intellectual Development 



PROCESS 
Performance Objective 



EVALUATION SCHEDULE 



Dates Pr occdiir es 



K-l.U 



i:-i.5 



K-1.6 



<-1.7 



C.1^8 



a. 



b. 
c. 

d. 



Talk about numbers and memorize numbers 
from 1-10. Repetition and drill. 
Learn song "Ten Little Indiais." 
Use questions such as **Hou mapy pencils do 
I have in my hand?" • 

Put circle, square or triangle on flannel 
board and have children place a certain 
number of objects in each, 
e. Use sets of objects and have children tell 
which set has the most objects* 

a. At beginning of each day, talk about vhat 
day it is, whether it is morning, afternoon 
and at night • 

Discuss what we do in the momiJig, after- 
noon and at night* 

Talk about vrhat we do on Saturday and Sun- 
day* 

Talk about calendars. Use calendars for 
counting. 

Use days of week song* 

Use pictures of sunrise, sunset, moon, etc* 
Use pictures of seasonal scenes* 
Talk about xrhat we do in each season. "Is it 
cold, hot, cool?" * 
Read stories to children* 
Let children color pictures of characters 
in these stories* 
Listen to records* 

Let children act out simple stories. 
I lake peper sack puppets for characters In 
stories or rhymes* 
Talk about who helps us* 

b. Use pictures to identify community helpers 
and establish vocabulazy* 

c. Talk about what each one does* 

d. Visit fire station, police station, post 
office* 



wliy 



b. 



d. 

e. 

f. 

g« 
h. 

a. 
b. 

c. 
d. 
e. 

a. 



This will permeate all activities, but will 
actually be the most important part of the 
kindergarten program. 

a. Correct usage of words will be illustrated 
and practiced in all activities* 

b. Region I Language Kit, adapted for our use 
iJill be used txdce each week* 



daily 



Discussion and evaluation 
by teachers in staff ntga. 

Observation by Proj* Dir* 
and/or Int. Eval* 



wkly 



daily 



Discussion and evaluation 
teachers in staff mtgs. 

Observation by ^roj. Dir. 
and/or Int. Eval* 



wkly 
daily 

wkly 
daily 

wkly 
daily 



Discussion and evaluation 
by teachers in staff mtgs. 

Observation by Proj c Dir^ 
and/or Int. EvaL * 



Discussion and eval\iabion 
by^eachers in staff mtgs. 

Observation Proj. Dir# 
and/or Int. EvaL * 



Discussion and evaluation 
by teachers in staff mtgs. 

Observation by Proj. Dir^ 
and/or Int. Eval* 



H A B L A 

Component: Kindergarten - Intellectaal Development 



PRODUCT 
Performance Objective 



Students will be able to count to twen- 
ty in either language. In either lang. 
they will be able to count objects up 
to ten and to recognize sets of two, 
three, four or five objects and state 
the number of objects in a given set. 
Students ^jill be able to write nume- 
rals up to 10. 



Students will be able to name the days 
of the week and seasons of the year 
with SC^ accuracy in either lang. 



EVALUATIOII SCHEDULE 



Dates I Pr oc edm es 



Sep-ilay 

inter- 
vals 



Sep-ilay 

6-wk» 
inter- 
vals 



Students will be able to recite the 
Pledge of Allagiance in English and 
Spanish. (See App.jl^^) 



Students will be able to identify Itom 
pictures, community helpers —policeman 
fireman, mail carrier* 



Fifty percent of the students irtll be 
able to demonstrate correct usage of 
fifty words. £rom App. #i . 
Students will demonstrate use of pat- 
terns in App. # 2 . 



Sep-IIay 

6-wk. 

inter- 
vals 



Continuous teacher evaluation* 

1$% of students will be admini- 
stered the proper instrument 
shown in App. # I4 by the Int. 
Eval. or clarm. tchr. assisted 
by bil. aide. 



Continuous teacher evaliiation* 

lS% of students will be admini- 
stered the proper instrument 
shown in App. #U by the Int. 
£val. or clsrm. tchr. assisted 
by bil. aide. 



Sep-Hay 

6.wk. 
inter- 
vals 



Sep-Iiay 

6.wk. 
inter- 
vals 



OctyApr 
OctjApr 



Continuous teacher evaluation. 

Observation and oral examination 
by Internal E valuator assisted 
by bil. aide. 



Continuous teacher evaluation 

1$% of students will be admini- 
stered the proper instrument 
shovjn in App. #Uby the Int. 
Eval. or clsrm. tchr. assisted 
by bil. aide. 

Continuoiis teacher evaluation. 

IS^ of students will be adndni- 
stered the proper instrument 
shoim in App. # h by the Int. 
Evali or clsrm« tchr. assisted by 
br.. aide. 

Spot ISvaluaUon Instrument,-AH>. 

Tes* of Basic Experience - Lang. 
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Component: Second Grade - Mathematics 



PRODUCT 
Performance Objective 



EVALUATIOW SCHEDULE 



; Date3 



Procedures 



2-2.1 



2-2.2 



Given an incomplete niimber sentence in 
the form 5 - U Q 1, 3 + 3 Q 9> or 
2+5 O 3 - 1> sixty percent of the 
students will be able to complete the 
sentence by using the proper symbol <, 
>, =. They will be able to do this 
with seventy percent accuracy when 
given instructions in either language. 



daily 

6-wk. 
inter- 
vals 



daily 



inter- 
vals 



2-2.3 



2-2. U 



Given appropriately divided regions or 
^ven sets of objects, sixty percent 
of the students will be able to identi-6-Hk. 
fy lA, 1/2, 3/U, 1/3 or 2/3 of a re- 
gion or set. They will demonstrate 
this ability by coloring the fraction- 
al part of the region or circling the 
fractional part of the set. They will 
be able to perform this operation with 
seventy percent accuracy when given 
instruction in either language* 



Given replicas of United States coins, 
eighty percent of the students id.ll be 
able to recognize equivalent amounts 
of money. They will demonstrate this 
ability by grouping the coins into 
equivalent amounts. They will be able 
to make change and count out change 
^Ln either language) for imaginary pxir-^ 
chases up to one-half dollar in value. 

Sixty percent of the students will be 
able to perform three-place addition 
without renaming ones as tens or tens 
as hundreds. They will be able to per- 
form three-place subtraction without 
renaming hundreds as tens or tens as 
ones. They \rLll be able to perform 
two-place addition with renaming of 
ones as tens and will be able to per- 
form tt/o-place subtraction with re- 
naming of tens as ones. Th^ will be 
able to perform these operations with 
seventy percent accuracy when given 
instructions in either language. 



daily 

6-wk. 
inter- 
vals 



daily 

6-wk. 

inter- 
vals 



Teadier observation. 

1$% of stiidents id 11 be adil-^i. 
stered the prbper instrument : 
in App. #10 by the Int. Eval, 
clsrm. tchr. assisted bil« 



Teacher d:8ervation, 

1$% of students will be admin:- 
stered the proper instrument : 
in App. #:.0 by the Int. Eval. 
clsrm. tchr. assisted by bil.;:. 



Teacher observation. 

1$% of students will be admini* 
stered the proper instrument 
in App. #10 by the Int. 2val. ' 
clsrm. tchr. assisted by bil. i 



Teacher observation. 

1^ of students will be admir*:* 
stered the proper instrument 5' 
in App. //iO hy the Int. Eval. ^ 
clsrm. tchr. assisted by bil* ^ 



It 



H A B L A 

Component: Second Grade - Ilathamatics 



PROCESS 
Performance Objective 



EVALUATION SCHEDULE 



Dates Procsdures 



Use of Ilodern School Hathematics text Trf.th 
instructions given infinglish by teacher and 
translated into Spanish by the teacher-aide. 

Video-taped, bilingual presentation with 
written suggestions for follow-up activities. 
Supplementary exercises from Continental 
Press, 

Teacher-made materials. 

Use of Modem School Ifathematics t^t with 
instructions jiven in English by teacher 
and translation into Spanish by teacher-aide. 



wkly 



Staff conferences vzith 
exchange of ideas and 
discussion of materials 
and techniques. 



wkly 



Staff conferences with 
exchange of ideas and 
discussion of materials 
and techniques « 



Use of ilodem School tfethematics text with 
instructions given in iilnglish by teacher 
and translation into Spanish by teacher-aide 



wkly 



Staff coi:r rences with 
exchange of ideas and 
discussion of materials 
and techniques. 



Use of Modern School Mathematics text with 
instructions given in Ifinglish by teacher 
and translation into Spanish by teacher-aide. 



wkly 



Staff conferences with 
exchange of ideas and 
discussion of materials 
and techniques. 
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Appendix # 3 
KXNDBRQARTEN OBJECTIVES 

First Six Weeks 

1.2 Identify and name colors in either language— red, green, blue, yellow, white, 
black. 

l.U Count to ten by rote in either language. 

1.8 Given pictures of family, name mother, father* brother, sister, baby, grand- 
mother, grandfather. 

1.8 Use greetings -«Good morning, good afternoon* 

2.1 Respond to simple instructions in either language— 5it down. Stand up. Bring 
your chair, Fcrm a line. 

2.3 Stay in line when going to recess, lunchroom, etc. 
Second Six VJeeks 

1.1 Given pictures or replicas, name in either langua^je— apple, banana, orange, 
grapes, peach, pencil, scissors, book, paper, chair, ball, doll, coat, cap. 

1.2 Use descriptive words in either language— large-small (big -little) , soft-hard, 

1.3 hot-cold, fevr-many-more. 

l.li Count to fifteen by rote in either language • 
l.Ii Count objects up to five in either language. 

1.6 Recite the Fledge of Allegiance in both languages* 

1.8 Use sentence patterns, "I have a ", "He (She) has a "» 

1.8 Form a circle wben told to do so in either language • 
l4;l Hop on one foot* 

U.2 Hold crayolas, pencxl, or sciissors properly* 
Third Six Wc ks 

1*1 Given pictures or replicas, identify and name in either language—beans, 
potatoes, tomatoes, carrots, dog, cat, cow, horse, rabbit* 

1.1 Given pictures of objects for which he has learned names, group them in 
categories of fruits or vegetable, aniiial, Mood or metal* 

l*ll Count to twenty by rote in either language* 

1.5 Name the days of the week in first language* 

1.7 Name community helpers in either language— policeman, fireman, postman, 
doctor, nurse* 

1.8 Use sentence patterns, "I want "He (She) wants "* 



Kindergarten Objectives (Cont.) 

Fourth Six Weeks * 

1.1 Given pictures of objects, identify and name in eithe* langua^je— car, bicycle 
stove, pig, goat, shirt, shoes, dress, trousers (pants), skirt, blouse. 

l.U Recognize sets of one and two objects. 

1. U Write numerals one and two . 

1.5 Name seasons of the year in either language. 

2.3 Await his turn to perfom a task \athout losing interest to the point of 
becoming disorderly. 

2. U Find the nurse's office, principal's office, director's office. 

3.1 Describe himself, "I am a boy (girl) with (color) hair and (color) eyes." 
Fifth Six Weeks 

1.2 Use adjectives in either language- i^ough-smooth, short-tall, wide-narrow, 
13 round-square. 

l.U Count objects to ten. 

l.U Recognize sets of objects up to five. 

1#U Write numerals up to five. 

1.5 Name days of the week in either language. 

1.8 Use sentence patterns in either language, "I see. He (she) sees." 

2.1 Respond to classroom instructions when given in either language. 
U.l Jump, skip. 

Sixth Six V7eeks 

1.2 Recognize and name in either language-circle, triangle, square. 
l.U Write numerals to nine. 

1.8 Use sentence patterns, "I hear. He (She) hears." 

2.1 Under teacher direction participate in choral recitation of alphabet in 
Dotn languages. 

U«3 Toss and catch large ball. 




Appendix #7 
PTRST GRADE CBJECTIVES • MTH 

First Six Weeks 

2.1 a. Students will be able to count to 20 by ones in first language, 

b. Students will be able to count to 10 ones in second language, 

c. Students vrill be able to count objects up to 10 in first language, 

2.2 Students will be able to join 1 with sets of 1, 2, 3 9 h to form a new set, 

2.3 Students will be able to vnrite numerals up to 10, 

2,U Students will be able to recognize and place numerals 1-5 in their proper 
sequence. 

Second Six Weeks 

2.1 a. Students \j±11 be able to count to 100 by tens in their firstlanguage, 

b. Students will be able to coimt to 20 by ones in their second language, 

c. Students will be able to count objects up to 10 in both languages, 

2.2 Students will be able to join a set of 2 with sets of 1, 2, 3^ to fom a new set 

« 

2.3 Students will be able to write numerals up to 20 by ones, 

2,U Students will be able to recognize and place numerals 1-10 in proper sequence. 
Third Six Weeks 

2.1 a. Students will be able to count to 100 by ones and by tens in their first lang, 

b. Studaits will be able to coun' to 100 by tens in second language, 

c. Students will be able to count to 30 by ones in second language, 

d. Students vxill be able to count objects up to l5 in both languages, 

2.2 Students will be able to join and separate sets 1-6 when given instruction in 
either language, 

2.3 Students will be able to write numerals up to 100 by tens, 

2,U Students will be able to recognize and place numerals 1-1$ in proper sequence. 
Fourth Six Weeks 

2.1 a. Students will ba able to count to 100 by ones, fives, and tens in their 

first language* 

b. Students will be able tc count to 100 by ones and tens in their second lang, 

c. Students will be able to count objects up to 20 in both languages, 

2.2 Students will be able to join and separate sets 1-9, illustratii^ by making a 
number sentence using the symbols or - and 

2.3 a. Students vdll be able to write numerals up to $0 by ones, 

b. Students will be able to write number words 1-5 in their first lai^uage* 

2,U a. Students will be able to recognize and place numerals 1-20 in proper sequence. 
b# Students vrill be able to recognize and place numerals ending in zero up to 
100 in proper seqience. 



First Grade Ilath Objectives (Cont.) 

2mS Students will be able to identify andname a penny^ nickel^ aid a dime. 

2.6 Students vill be able to recognize and teU time by L^urs in first language. 

Fifth Six Weeks 

2.1 a. Students will be able to count to 100 by ones^ flves^ and tens In both lang. 

b. Students will be able to count to ^0 by tc^os in both languages. 

c. Students will be able to count objects up to 30 in both languages. 

2.2 Students will be able to join a two digit number ending in zero with another 
1^0 digit number ending in zero. 

2.3 a. Stud;.nts will be able to write numerals up to 7$ by ones. 

b. Students vrill be able to write number words 1-10 in first language. 

2.h Students vriU be able to recognize and place numerals l-^O in proper sequence. 

2.5 Students will be able to identify and name a penny, nickel, dime, qtxarter, 
half-dollar, and a dollar. 

2.6 a. Students will be able to recognize and tell time by hours and half -hours in 

first language. 

b. Students will be able to recognize and tell time by hour in second language. 
Sixth Six V/eeks 

2.1 a. Students will be able to count to SO by twos in both languages. 

b. Students will be able to count objects up to $0 in both lai^uages* 

2.2 Students will be able to join numbers 1-9 with two digit numbers ending in zero. 

2.3 a. Students will be able to write numerals up to 100 by ones. 

b. Students will be able to write number words 1-10 in both languages ♦ 

2.U Students will be able to recognize and place numerals 1-100 in proper sequence. 

2.5 Students will be able to recognize combination of coins that will make five 
cents, ten cents, or twenty- five cents. 

2.6 Students will be able to recognize and tell time by hour and half-hour in both 
languages . 
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21.0 siiiiF-LSSTaaj 21.0 Hjbi^i y 

stated methods of projec t cpap enent expected Jio jPArease seLf-esteem 
no-self -estocra not mentioned as an objective 

0- self -esteem is an objective but uethods not specified 
Teacher encoiirages pupil to verbally express his feelings: 

1- throxigh role-playing 

2- puppetry 

3- languago-e:q?erience approach: students dictate stories from 
their ovm experience 

4.- teacher accepts, aclaiov/ledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides e^qperiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the childx-en are encouraged not to make fun of 
"aifferent" ways 

7- teacher provides e3q)eriences leading to competency and 
success 

8- teacher provides experiences where occasional failxire is 
aclaiowledged as part of everyone's experience j second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page ir 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- piq)ils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriciilum planning and/or 
development 

H-pupils write a bilingual newspaper for dissemination to the 

cQiiinunity 
15-other (specify) 

22.0 LEAiraG STPtATEGIES 22.0 0 

1- The project mentions the following specific Joaminf; strategics 
as important for reaching a particular ethno-lixiguistic group: 
(specify or xorox) Document and Page no. 
Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather tlian directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



5- teacher encourages non-vex^bal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides e3q)eriences where occasional failure is 
aclcnoi/ledged as part of everyone's experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page ^' 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- pviils laave some options in choice of curriculum 

12- pupils choose activities frori a variety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual ne\7spaper for dissemination to the 
community 

15- other (specify) 

22.0 LEARNING STrjiTEGIES 22.0 0 

1-The project mentions the following specific ]oaminf; strategics 
as iu^ortant for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classx'oom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



ERiC 



23.0 BICULTUai\L CQIIPGIIENT 



23.1 r:is program is: 

1 - bilingual alone 

2- bilingual and bicultural 

3- bilingual and multicultural 

0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other Tspecify) 



23.1 .AmU 



23.2 Cross-cviltural awareness: 

J^Ji;°<i®°* i-entions specific values or nodes of behavior of 
A-iun culture, please sumarize below: (or attach xerox) 
founa in docuuent . oa'^e i'r' 
0-not mentioned ' * " 
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23*2 



^^•^ l-if Pi-oject mentions efforts to decrease etlmocentrism in 23.3 
O-L'elnUo^eS '^^^"''^ xerox^ocxMent page/#) 



23.4 



23.4 In the bicultural conpenent Jaiowledge of the N-HiT culture 
involves (narl: all that apply) 

0- no bicvdtural component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
lorai or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past-contributions to art 
and science 

3- 'Deep> culture: family patterns and contemporaiy ivay of life. 
'"of^onS^s elc!"^'^'' ''''''' °' ' co-ant.,-.geo,raph,, dates 
5-A specific culture only e.g. one Indian tribe 

lli'^Sg'^S)"' =«"i=Aingulstic group (i.e. Spanish- 

7- A third culture different from N3iT or an 

8- Other (specify) 



23.5 American ciatvire is defined: 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: etlinic pluralisn of America— multicultural 
contributi^jns of various ethnic groups discussed 

3- other(indicate document and nage number for xerox) or 
elaborate in your ovm \/ords 



23.5. 



ERiC 



2U.0 COiSiUlIITY COJIPONENT 

24>*1 Bilingual libraries are nrovi(i!od fmv 



23.3 1-if project mentions efforts to decrease etlinocentrism in 23.3 Q 

either or both groups, describe below; (or xerox-document page/#) 
0-none mentioned 



23.4- In the bicxiltural conpenent laiowledge of the N-HIT culture 23.4 
involves (narl: all that apply) 

0- no bi cultural component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or \jritten), achievement of particular people or politcal 
movements 

2- Historical-ciiltural heritage of the past—contributions to art 
and science 

3- 'Deep' ciJLture: family patterns and contemporary ;/ay of life. 
^.-Itemization of siirface aspects of a country— -geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indiai:i tribe 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speal:ing peoples) 

7- A third culture different from NSiT or HIT 

8- Other (specify) 



23.5 American culture is defined: 23.5 0 

O~not specified 

1- narrov;ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of -Smerica—multi cultural 
contributions of various ethnic groups discussed 

3- 0 ther( indicate document and page number for xerox) or 
elaborate in your ovm words 



24.0 COiiiUIIITY caiPOKENT 

24-. 1 Bilingual libraries are provided for: 2A,1 fJO 

0- group not specified 

1 - project children 

2- adults of the project- community 

3- teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies libraiy is provided for; 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 



24.2_ji6 
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24.. 3 Provision is made by the school for infoming the parents 2Z>,3 jU5j 4| 

and comriunity about the progran tliroiigh : (Marl: all that apply) C^'yi ' 

O-aviethod not specified ^ ^/ ' •^Z ' 

no-no provision for infoming community 
1 bilingiaal net/sletter 

2« monolingual newsletter o Y v\^wu^ papC v-* 

3- 3WS sent to mass media. 'I 
4.-if articles inclixded with project, check ^ 

5- bilingual fliers sent home 

6- formal meetings 

7- infoiTial meetings open to entire community 

8- neetings conducted in both languages 

9- home visits 

10- other (specify) 

11- project director personally involved in prograra . , 
dissemination, specify how *. tntft^t \o\VV% ^arcn^S ftr Wi^vnontKly ^<.CT\nj' 

XtA\eol *^ w^fd^ Op«.v\ house. 

2U*A Community involvement in the formulation of school policies 

and programs is sought through: 2Z.>i i H|S / / 

0- type not specified ' * ' 
no-not sought 

1 - existing community groups worlcing idth program 

2- bilingual questionnaires ^ ^0,^0 v iQ ^ 

3- community-school staff committees >-«^o>c 
^.-community advisory groups 

5- formal meetins open to the entire community 

6- informal meetings with community gro\5>s 

7- other (specify) 

8- project director personally seeks involvement of community 

in program, specify how : HecU wltK parcnVS fe\-mor!VK\y mt^Vm^S 
4|-$c\>o^V sponsored ^o^rVtti CcKrij^in^, a4ej 



24-»5 The school keeps informed about community interests, events and 

problems through: 2^^^ 
no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both 

l&nguagcs 

2- coMiunity representatives to the school 

3- bil\ngual questionnaire sent to the home 
A-hoiTvC visits by school personnel 
5-other (specify) 

0-method not specified 



2A.«6 The school is open to the community tlirough: 
0-not mentioned 



24.6 ^ 



8- neetings conducted in both langi;ages 

9- hone visits 

10- other (specify) 

11 - project director personally involved in progxaia . . •it*nA^ 
dissemination, specify how \ Mtft,t ^OirC*>^s a*- bi-w^onthly ^^^'^"J^ 

Zt.^- Community involvement in the formulation of school policies |, 

and programs is sought through: 2L»J L i|0|f t 

0- type not specified 
no-not sought 

1 - existing community groups worlcing witti program 

2- bilingual questionnaires >5^e<^o>C l9 ol. 

3- comnunity-school staff committees 
4.-comji\unity advisory groups 

5- fornal meetins open to the entire community 

6- informal meetings with coramuiiity groups 

7- other (specify) 

8- project director personally seelcs involveraent of community 

in program, specify hou : HtC^l parcnVS b\*mo*N'H%\y mC^-m^S 



2^.5 The school keeps informed about community interests, events and 

problems through: ^^5^ 
no-no mention of school seeldng to be informed about community 

1 - meetings open to the entire ccammunity conducted in both 

languages 

2- cor. Irani ty representatives to "Uie school 

3- b3 1 Ingual questionnaire sent to the home 
^-hoiTve visits by school personnel 
5-other (specify) 

0-method not specified 



24«6 The school is open to the community through: 2^.6. 

0- not mentioned 

no-school is not open to community for coinmunity use 

1 - opening school facilities to the community at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 



25.0 HIP ACT EVALUATION 

25.1 Pro ject mentions description or dissemination of the bxlingiial ^ 
program through; 25.1 Y^iOjS » 

1 - newspaper articles 

2- radio programs 

3- TV programs 
^-video-tapes 

5- films 

6- visitors to observe the program 



Community Involvemeit 



At the beginning of the year eight couples were asked and acceptod to 
serve as a parental advisory committee four Anglo and four Mexican- 
American. Iteetings irere held once each month at which time they were 
bnefed on our activities and suggestions and/or criticisms were 
requested. All the parents of children participating in the bilingual 
program w^e invited to one meeting and a number of them attended. 
They will be invited again for the May meeting. 

mothers of the children in the bilingual program to help 
with school sponsored parties at Christmas, Valentine tg Day and Easter. 



Community Involvement 

I. Parental Advisory Committee 

1. The parental advisory comndttee will meet on the second Tuesday night 
of each month except A%rch. 

2. The committee will be given a progress report and will be asked for 
advice on and/or recommendations for planned activities in our progran. 

II. Conmiunity at Large 

1. All parents of children in the bilingual program will be invited to 
meet with the staff and advisory committee in October and May. 

2. There will be a school-afide open house (usually scheduled on the first 
Friday night in ^Aarch) . 

3. Parents will be asked to assist teachers in various activities for 
the children. (Christmas parties, etc.) 

III. NeiG Media 

Articles concerning the bilingual program will be published in the biweekly 
.school newspaper and in the local paper ^ The Abemathy Weekly Review . 

Evaluation of Community Involvement 

In the small community in which we are located, members of our staff are in 
daily personal contact with many people in the area Including community 
leaders. This enables us to get constant evaluation and feedback. ^ 



^ page 2C 

25.2 Project's impact: 25,2 ^ 

1- Project mentions that other classes in tlie school, but 
not in the program have picked up methods or Liaterial from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

. 3-Pro^"ect mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 

26.0 HOLE OF EVALUATOr. »>^<-«^y ttMot>\ ^U^i\6f\9r C pff 

26.1 Evaluator has field tested, on a group of children who are of 
the same language, culture and grade levels as the children in 
the bilingual program: 26.1 ^| 3 

0- not mentioned 

1 - published measures 

2- staff developed measures 
3'-jtaff translations of published measures 
^-staff adaptations of published measures 

26.2 Evaluator has personally observed svudents in the program: 26.2 ^ 

0- not mentioned 
no-never 

1- once or twice during the year 
2Hsiore than twice 

3- regularly 
4^-other (specify) 

26.3 Evaluator has met with teachers: 26.3 \3 

0- not mentioned 
no-never 

1- once or tvice during year 
2*4aore than twice 

3- regularly 

4- -other (specixy) 

27.0 EVALUATION PROCEDUIffi Sec ^^eroy 3L0 c\- d 

27.1 0-hot specified 27.1 / , . 

1- A comparison group has been chosen 

2- A comparison group will be chosen 



27.2 



0- not specified (marl; all that apply) 27,2 3^5"^ 7 

1 - Pre- tests have been given to project group or sample 

2- " will be " • " 

3- Post- tests have been given to project grovp or sample 
ii- " will be " " 

5- Pre-tests have been given to comparison group 

6- " will be " »t 

7- Post-tests have been given to i^wmparison group 

8- " will be " " 



3.0 



K A B L A 



1-1.1 



1-1,2 



^-1^3 



Component: Instructional • First and Second Grades 

English and Sp^nirh Language Arts 

IVpgram Objective: By tiie time students conplete their second grade work, 

they 'vriU demonstrate a significant improvement in 
their ability to function in both the iin^lish and 
Spanish languages. Inasmuch as tho secona year w. U 
be a continuation and extension of the first year, 
the language arts program v/iU be considered aS one 
continuing program* 

Participants: Three First and three Second Grade Sections to be 
taught by closed-dircuit television. 



Performance Objective 



Dates 



By the end of each school year the 
coimunicaiion skills of students will 
shovr an inrrea're as measured by the 
appropriate form of the Stanford 
Achievement Test Series, and a Span* 
ish test to be acq*iired or developed 
by the staff. 

Sixty percent of the students will be 
able to listen to and distinguish the 
sounds used in both languages. They 
will demonstrate this ability by 
grouping accordin,-; to jnstniction a 
series of cards denicting objects with 
various begimmig sounds, ending 
sounds or consonant blends* 

Sixty percent of students will be abje 
to reproduce tlie sounds of both Ian- 
guagec?. 



Sixty percent of fie,^?t§c:ents vrill be 
able to read in the first readers by 
the end of the first school year. 
Sixty percent of the second grade 
students will be able to read in the 
second reader, seconJ grad* level by 
the end of the :;econd school year. 



Oct 



May 



Sep- 
May 

6"Wk. 
inter- 
vals 



Sep- 
Ilay 

6-wk. 

inter 
vals 



Sep- 

ICay 

6-v/k. 

inter 

vals 



EVALUATION SCHEDULE 
Procedures 



Pre- test will b3 administered by 
Internal ^valuator. 

u^ost-t3st ;/ill be administer tid by 
Internal iivalaator, results u> 
be tabulated and given to Project 
Director, 

Teacher made tests. 

1S% of the students \o 11 be adnini- 
stered the pi*oper six-weeks evalu- 
ation instrument (App# 8 or 10) by 
int. Eval., teacher or aide* 



Teacher obser^tion^ 

1% of students will be administer 
the proper zir. :^cjeks evaluation 
in<*trument (A pp. 8 or 10) by Int. 
EvsLi., teacher or aida. 

Teacher obsei*vation. 

Evalua-tion by Int. Eval. beginning 
with second seraester of first grac-^ 



H A a L A 

Conponentt First end Second Grade - iikigllsh and f^paniah 

Language Ar^a 



1-1.1 



1-1.2 



1-1.:. 



1-i.U 



ERIC 



FROCESS 
Performance Objective 



Internal- Evaluator will administer tests by 
closed circuit TV» Teachers and aides will 
proctor the test in the classroom. 



mAUJATim SCHEDULE 
Dates I R^ceaures 



Oct 
Ilay 



Teachers tdll provide ouportunit j es for chil« daily 
dren to listen to the various sounds of each 
languarje by modeling the sounds, telling sto- wldy 
ries that enqpbasize the sounds being taught^ 
reading to students, teaching short songs and 
games that streco the desired sounds* Teachers 
will show pictures of objects that have var- 
ious beginning sounds (or ending sounds) and 
teach -^he children to select and group the 
on^s that have similar beginning sounds ♦ 



Teachers wjll provide opportunities fbr stu- 
dents to reproduce various sounds of both 
languages, by modeling and having students 
respond chorally in groups and finally as 
:bidividuals. They will provide opport.unitiea 
for much repetition through such activities 
as games, songs and t-^pe recordings ol indi- 
vidual students* 

Teachers will present a» reading readiness 
;rogram followed by pr «priner work, reading 
in a primer, and begifi basal reading pro- 
gram* Second grade ttxidents will be given 
an opportunity to bemit\ at a level they 
attained in the firjt and continue from that 
point « 



daily 
••kly 



de,ily 



iridy 



Teacher evaluation. 



Oteervation by Internal 
Evaluator. 

Staff meetings will be 
held weekly to discuss 
various techniques and 
routines* 



Observation by Internal 
Evaluator. 

Staff meetings will be 
held weekly to discuss 
various techniques and 
routines* 



Observation by Internal 
E valuator* 

Staff meetings will be 
heli tieekly to discuss 
various techniques and 
routines * 



H A B L A 



CoTO'^oneiit: First viid Second Grade 



Langiiage Arts 



PROCESS 
Per formance Objective 



Teachers will provide activities such as trac- 
:Lng dotted lines to foriL letters and words, 
worV in workbooks, copying words Trxritten on 
chalkboard, writing names under pictures, and 
-^king dictation. The teachers will begin 
teaching cursive writing at tho second grade 
level. 



EVALHATIOH SCHEDULE 



Dates Pi'ocedureo 



daily 



wkly 



Observation by Intb^-r-: 
iivciiuatar. 

Staff meetings viH. be 
held to discvss varic , 
techniqies and routir j 



Teachers v;i]l d?.scuss storiPif? they have used 
in class and ask questions about them. Thixw^ 
repetition of thi*? process and pointing out 
significant points of a stcry, repeatedly, 
they will teach the students to identify 
main ideas. 



daily 



wkly 



Observation by Intern:! 
Evaluator. 

Staff meetings will b. 
held to discuss \ario. 
techniques and roiitir 



I 



H A B L A 

Component: First and Second Grade JiigUsh and .'Jpanish language 
Arts 



1-1.5 



PRODUCT 
Performance Ob.H'ctive 



1-1,6 



By the tixnn they have finished the 
first grade, sixty percent of the 
students ;dll bs able to virite from 
dictation words that they have 
learned to read. They xjj'u be, able 
to do this vA+h seventy percjnt accu- 
racy. As their re?, ding skiDl increas 
es in the second grada, xhey win be 
able to write from dictation, words 
and senten-^es of increasing diffi- 
culty. 



By the time students have conpleted 
first grade zjox^a sixt^-- percent will 
be able to telx orallj thg xneln idea 
presented in t. c+ory. 



E yAIUATTO -I SC^ULE 



Dates i i-rocedurgq 



liar 



I Beginning i.ith the rifth six T -eeks 
! reporting p-^.-.iod, 13;,; of students 
^rLll be acirdnis tared the prcp-jr 
evaluation jjistrutnent (Aop. oi- 
10) by Int. ^1., teacher or aiu 



Sep- 

May 

ilay 



By the second seraester of the second 
grade sixty rercent of the students 
will be able to write the answer to 
questions concerning a story th=»y 
have read. Thfr/ will do this with 
seventy oerceno accuracy. 



Sep. 

Ifay 

Jan- 



Teacher evaliiation, 

I AO the e»id of fcht; s.ixth six v/eeks 
reporting perLod, the proper 3i:c 
vyks eva.luation in::tiuTr.ent (App.i;G 
will be admLriistered bv thi-s Int. 
Evdl. to 1S% cr ataients. 

Teacher ei'El'Jatlon, 



Begir^nirc with the third si:: w^eki 
reporting period, tiie proper six 
weeks evaluation instrument (App. 
#10' will be administered by the 
Int. aval, to 1$% of students. 



